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CE/lf'rLR. I 
IN'.I'RC DUC'rrm~ 
_o..,.r .... i ... r:...,i .... n .Q! the Problem 
Reco[;nition or a d(~finite need for organized guidance 
services is so general ttw.t planned guidance programs need 
no defense.l In the editor's introduction to a recent, book 
on guidance practices, Franklin P. Zeran has this to say 1 
nr;chool administrators are becoming more and more interested 
in initiating and developing functional guidance proi!;rams 
within their schools. tt2 Numc7rous articles dis cussing 
e;uidance--its principles, .functions, techniques, and methods 
or evulut~tion--have appeal"ed in periodicals devoted to 1.::,duca-
tion .3 The State Board of Education 0£ Virginia, in its 
newly adopted standards for the accrediting or Secondary 
Schools, states: 
Guidance services st.all be provided to aid pupils 
in .making proper adjustments to the various types or 
problems wtlich they must meet. 
1 Glenn E. Smith, Frinc_i.eleg ~ Practices ££ the 
Guidance Pror..rarn (li;ew Yorlt: :t'he Macmillan Company, lffl), 
PP• 80-81. et passim. 
2 Clifford I~. E:rickson 
Pract:i.ces at t;Jork (r~cw York: 
l946J, EditorTSYntroductio:n. 
and J!Ja.rion c. Happt Guidance 
VicGraw-Hill Book Company• inc., 
3 e.g. N.T..A. {Journal; School Review; Occupati.on2,; 
Hif'~h Pointo; Bulletin n£ f.;,.,,tional 11ssoch1.tion p..£ §.£.,qondr.~tx 
S"Ch'Ool Princioals. -
Guidance in school consist1s of an organized 
program ••• 4 
The question arises: Has actual practice kept pace 
with theory and with knowledge of the best procedures? 
A survey reported t:;y the United States Office of 
Education reveals that of all the persons working in public 
hir-h schools in the United States in 1946 only 2~ per cent 
e;ave some time to guidance activities.5 The survey also 
indicates that in the State of Virginia 167 persons gave 
some time to guidance activities out of a total of 6t056 
people engaged as administrators, supervisors, teachers, 
and other instructional staff of all public high schools.6 
This is just a little higher than the national average. 
2 
r<ost secondary schools csn be assumed to be making 
some effort both to provide for individual differences among 
their pupils and to acsist them in making personal adjust-
ments; but syste.rnatic guidance services vary ~'lidely from one 
section or the country to another, from one state to another, 
4 Cm~:.i;1onwealth of Virginia, Stf.J.te Hoard of Education, 
!\tandards f£!. ~ Accrediting .2f Secondarx School!! (Richmond, 
Virginia: State iJepartment of t;ducation, 1950), P• 14. 
5 Federal Security Agency, u.s. Office of Education, 
Statistics 2f Public Hiri:h Schools ,1945-1;1:6 1 Biennial Survey 
of Education in tue United States, l944-4l>. (Washi~r-~t<>n, 
n.c.: u.;;. Government Printing Office, 1949), PP• 6~~-69. 
6 lbid. 
-
3 
and from one school to another.? The interest of the present 
writer was directed toward the Group III schools of Virginia 
through' his position as an administrator in one of them· and 
his familiarity with many of the school systems. The desire 
to learn in more detail the existing guidance activities of 
the Group III schools, most of.' which have a small enrollment,8 
led to the formulation or this problem. 
Statement of the Problem 
.................................... - - ---
Any consideration of guidance activities brings a 
series of questions to mind. In how many schools is there 
an organized guidance program? Who is responsible for its 
direction? For which functions are those concerned with 
guidance responsible? With many writers in the field of 
guidance agreeing that greatest efficiency is achieved when 
areas of responsibility are defined,9 the answers to such 
que~tions become or major importance. 
Other questions which arise might be classified as 
part of the processes ot guidance services which Ruth Strang 
calls appraisal and adjustment. 
7 Walter J. Greenleaf and l1oyce Brewster, Public [i£r.J! 
Schools Having Counselors and Guidance Officers (Washington, 
D.c.: u.s. Government Printing Office, l9J°9) P• 3. 
8 Infra.. P• 7. 
9 e.g. Frank G. Davis, Editor, Pupil Personnel Servi.ce 
(Scranton, Pa.: The International Text Book Company, 19481, P• 470. 
Lester D. Crow and Alice Crow, ·An Introduction to 
Guidance (New York: American Book Company, 1951), P• 57-;-
Appraisal iti the proces.s or understanding the 
individual, or ascertaining his potentialities, 
inter(1sts and needs. Adjustment is the process 
or developing these abilities by providing con-
ditions favorable for growth, giving information 
necessary as a busis for making wise choices and 
helping the individual to acquire special skills.10 
~fithin these areas one mieht ask: What is the 
curricular o.ffering or these schools? How is educational 
and vocational inforr.riation made available? What activities 
a.re included in the ci vic-edi1cational, social and recrea-
tional program? What records are keptt and how are they 
used? What methods a1·e utilized in studying the pupil? 
What provision is there for articul.ci.tion lletween various 
educational levels, and between school and work? In what 
ways are individual differences and individual adjustment 
problems provided for? 
4 
Briefly then, the purpose or this study is to deter-
mine (l) the administrc.ltion of guidance activities in Group 
III ·hir;h schools of Virginia, and (2) the existence ot 
specific activities in the areas of inforrr.a.tion and as-
sistance to pupils; individual.inventory; and aid in "bridging 
the gapttll between elementary school and secondary school, 
. . 10 Ruth Strang, Counselin!r. Technics .!!!. Coller:e and 
Secor1dary ~chools (New 'York: Harper and brothers, Hevlsed 
Edition, 1949) t PP• 3·4• 
11 ~hirley Hamrin, c. E. Erickson, and Margaret w. 
O'Brien, Guidance Practices in Pub.lie Hitth Bchools (Bloomington, 
Ill. : McKnight h t:icKnigh.t, 1940 J , p. 13. 
and between secondary school C.i.nd higher education or work. 
This survey cannot furnish ad.equate evidence of the quality 
of the work 9 but some information baving bearinf~ on this has 
been secured. 
A partial answer to the problem of the quality of' 
5 
performance of guidance functiom» has been attempted by 
seeking to learn the training and experience o:r those respon-
sible for such .functions; the type of in-service program 
offered to teachers; the progress which has been made in the 
past .five years in the opinion of the guidance .functionaries; 
and the most serious limitations, in their opinion; to the 
progress of the prottri..l.m. 
Delimitation of 'the Problem 
............................................ -- ---- ................................ 
A wide variety of definitions o.f guidanCE:) han appeared 
during the past few years. In many or tl.ie approaches 
there is wide and. violent disagreement. These varied 
points of view serve to illustrate • • • the lacl{ or 
concise thinking on the exact kinds of activities that 
take place within the framework or the think called 
ttguidance. nl2 · 
Since guidance perraeates almost every activity of the 
school, and in the interest of harmony with the present stand-
ards of the State Department of Education in Virginia, the 
term "Guitlcmce services0 and its definition as given in the 
Guidance Handbook will be used for this study: 
12 Erickson and Happ, £.12.• fil., P• l. 
In the interest of unity or thought and effort 
tor guid.ince services in Virginia, it is believed 
th<-lt an acceptable statement or the mea.ning·and 
purpose of guidance services should be the first 
consideration of this bulletin. The Statement of 
Guiding Principles developed for the Evaluative 
Criteria of the Cooperative Study or Secondary 
School Standards represents a sound point or view 
trom which to plan guidance services in a high 
school program. 
Statement of Guiding Principles on 
Guidance Services 
Guidance services, as applied to the secondary 
school, should be thought of as organized activities 
designed to give systematic aid to pupils in solving 
their problems and in making adjustments to various 
situations which they must meet. These activities 
should assist each pupil in knowir1g himself as an 
individual and as a member of society; in making 
the most of his strengths and in correcting or com-
pensating for weaknesses that interfere with his 
progress; in learning a.bout occupations so that he 
may intelligently plan and prepare, in whole or in 
part, for a career; in loaming about educational 
opportunities available to him; and in discovering 
and developing creative and leisure interests. 
These objectives should be achieved through co-
operative relationships among the home, school and 
community; through a closer co-ordination of the 
work or the secondary school and the sending schools; 
through use of a system or .cumulative records and 
reports; through interpretation ot adequate and 
specific data concerning the individual pupil; 
through a comprehensive and effective system or 
counseling; throur;h co-ordination or the work of 
the school and cou:munity agencies; and through 
definite provisions for articulating the work or 
the school with the needs of the individual after 
he leaves school. 
To affect these results the school administration 
must support and encourage the guidance function 
with leadership and facilities necessary to prpvide 
adequate services. All members or the guidance and 
teaching staffs should understand their mutual re-
sponsibilities and should desire to cooperate in 
6 
fulfilling these responsibilities. Although every 
teacher and administrative officer should be prepared 
to participate in guidance activities the services 
of competent counselors who bave speclalized training 
should be available. In conjunction with other 
available information, measurements and tests of 
various types, stundardized or locally devised, and 
personality and interest inventories should be avail-
able and should be used as guidance tools with full 
knowledge of their values and limitations.· 
Finally, the guidance services should reveal facts 
about the pupils enrolled and the community served 
which the whole school staff should study and interpret 
in tho continuous evolution of the curriculum.13 
Within this definition of guidance activities the 
scope or the present study lies. lt is further limited to 
the Group III high schools or Virginia. A Group III high 
school is defined as .follm..,s: "• •• Group III consists 
or schools with less than 200 high school students •. • • 
Group classification is f'leJdble 1 in that," when 1 "normal 
classification imposes problems or excessive travel or of 
differing activities intercsts.nl4 Because of the flexi-
bility or this rule, it will be round that some or the 
Group III schools in this study may have more than 200 
students• 
7 
lJ Commonwealth of Virginia, State Board of Education, 
Guidance Handbook (Richmond, Va.: State Department ot Edu-
cation, l95l), PP• I-1 - I-2. 
14 Virginia High School l,ca,r;ue !Iandboof ( Ch~rlottesville, 
Va.: The Vlrgillia High School League, Extension Division, 
University of Virginia, 1950), P• 19. 
With the formulation or this problem came the neces-
sity for (1) determinin~:: specific guidance activities within 
the area to be investigated, (2) deciding on a method o.f 
obtaining the information, and (3) securing the cooperation 
of school administrators and ·guidance workers. Since de-
cisions in these three respects were interlockin::; and often 
simultaneous, the following discussion does not consider 
them in ntu~erical order. 
g 
Reading and study in the field indicated the existence 
or various guidance activities. To ·secure in.formation about 
these·activities two instruments were possible, the inter-
view and the questionnaire. To obtain a picture of the 
trend in regard to guidance activities in the Group III 
schools in the state it was necessary to have information 
on more schools than would be possible if the intervi.ew 
technique were chosen. lt'or this reason, althoueh several 
interviews were made in the various stages or the survey, 
.the questionnaire was selected as the basic technique to 
be used, even though its limitationsl5 were recognized. 
Late in January of 1952 a postal card questionnaire 
was sent to the 234 Group III hi~h schools in the state 
l5 Infra. P• 11. 
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which were listed in the 1951-52 League Directory .16 ~3everal 
questions concerning the guidance services being given, the 
existence of an organized proe;ram, and willingness to co-. 
operate in a more detailed survey were asked. H.eplies were 
recc:d ved from 197 schools which represents BJ per cent of 
the total. Of these, 132 indicated an organized guidance 
program and 13) signified willingness to answer a detailed 
questionnaire. To these 133 and to an additional 19 (to 
include those who ne:;r,lected. to indicate whether or not they 
would answer a more detailed questionnaire), questionnaires 
were sent in March. Responses were received from 121. 
During the summer of 1951 the writer interviewed Mr. 
Ju.mes B. Patton 1 ,Jr., in the Guidance and Adult Educa.tion 
Division of the State Department of Education. .Mr. Patton 
furnished information about the work of the State Consultation 
Services and the Guidance nnd Adult Education Division. From 
these interviews, and from the related studies discussed 
below, as well ~s from various books on secondary school 
guidance,17 also from Section G of the Evaluative Criteria, 
16 Th! ,11.,t.tln,;B;. !lif'l! §.£.!loo~ ~, Extension Di vision 
of the University of Virginia, October 1951, 15 PP• 
17 Leonard V. Koos and Grayson u. Kefauver, Guid;'.3.nc~ in. 
Secondazy Scb?ols. (H~w York: 'rt:e £~acmillan Company,.1933). 
E. G. 1·dll1amson and. i· .. E. Hahn, Introduction to 
Hif~h Q_chool; pounseling ~New York: McGraw-Hill, 1940). -
. Strang, .212.• .E.ll•1 p.4. 
Hamrin, Erickson, and O'Brien, .£!:.• m,., p.4. 
10 
1950 f., __ :ition,18 items were listed havinr~ to do with :?,:uidance 
activity. From this list .-.. questiol.lua.ire was compiled. 
Aware th<lt the respondents would be busy with regular 
school ~1ork, ti•e \lriter limited the , uestionnairc to items 
basic in guidc.1ncc activities. Althour;h ample cpa.cc was left 
for co;:l.Oents, the form used allowed for checking nyes" or 
ttnon, and checking items in a list. By reducing the length 
of the blank to a minimum, and by stating the c; uestions so 
as to permit simple and rapid answerin~, it was hoped to 
achieve a larger and more accurate response. Insofar as 
possible items which were included were so formuluted that 
they would apply to schools without un organized program as 
well as those with an orp;mlizcd program. 
Copies of the first draft of the questionnaire were 
sent to several people throughout the state, who were either 
employed as members of the State Consult~tion Services and/or 
were familiar with and had read widely on guidance rierviccs. 
They 1·.rere asked ·to read the itews for ambiguity, triviality 
and unnecessary limitation,. and to make su,~gestions concern-
ing items wl'dch they felt should be included. As a result 
some items were changed or omitted, others included.. A.;.idi-
tional suggestions were made by the writer's thesis adviser. 
1$ Cooperative Study: 91. ~~econdary-School Standards 
t/ashington, U.G.: .;ooperative Study o;f Secondary School 
Standards, 1950), PP• 219-234. 
11 
In spite of care in the formulation of the items in 
the questionnaire, it retained certain limitations .as an in-
strument. Although it did not seem possible to overcome 
these, they must be recognized as having bearing on the 
results. In the first place, it is impossible to know whether 
the guidance.activity which was checked as being in existence 
is functioning effectively, or whether the person specified 
as performing a duty has adequate ability and training and 
is doing the work well. In the second place, there is the 
possibility that in some instances interpretation of the 
terms might vary. For example, the "home room" may be very 
much different in several schools, and its existence may be 
important to the guidance services in one school, but not in 
another. 
Even with these limitations, however, it was felt 
that the purpose of the study could be accomplished. When 
the questionnaire had been completed it was sent to 152 
Group III high schools in Virginia and replies ~ere received 
from 121 of these schools. 
Tabulation of the results of the questionnaire and 
interpretation together with some comparison with related 
studies to determine similarities and trends complete the 
methods of procedure. 
12 
Related Studies 
Studies of the guidance services of Virginia schools 
are not many in number, and all that were found are unpub-
lished. Three studies were found which seemed most pertinent 
to the present survey and are described below. 
An unpublished summary report, "Guidance Information 
'l'aken from 1951-52 Principal' s Preliminary .Annual Reports, ul9 
was obtained from the office or the State Consultation 
Services in Richmond. The total number of schools, including 
both white and nec!;ro, reporting 1 1as 507. Cumulative records 
were kept by 490 schools, 5 did not keep records, and 12 gave 
no answer. Counselins space was provided by 338 schools. no 
space provided in 1J6 schools and 7 schools provided some 
space while 26 schools gave no response. Vocational and 
educational information was provided by 435 schools, while 
25 schools did not provide any und 26 schools provided some; 
21 schools failed to answer. 
Dritton's study,20 was made in 1947. Replies were 
received from a total of 309 schools or which 247 fall into 
the classifications according to size, that is covered by 
this study. The study revealed that organized programs 
19 Unpublished report in hands of writer. 
ZO Roderick J. Britton, "A Survey and Evaluation of 
Guidance Practices in the High Schools of Virginia,« (un-
published r.~aster' s thesis, The College of William and P:fary, 
Williamsburg, Va., 1947). 
existed in lesz than 50 per cent of the schools and only 34 
per cent of the schools had directors of f~uidance. One 
fourth of the schools had counselors and only 39 per cent 
of the $Choola designated time in the daily schedule for 
guidance activities. A little rno·re than half of the schools 
provided for an in-service training program and most of the 
group guidance, in 98 per cent of the schools, was done 
through regular academic classes. Vocation[~l information 
13 
was provided in SO per cent of the sc.hools and only 42 per 
cent had follow-up programs, but those were mo}cJtly concerned 
with college entrants rather than drop-outs. The instruments 
used in counseling were mostly intelligence and aptitude 
tests, which were used in 57 per cent o.r the schools, while 
general interest inventories, vocational interest tests and 
personal adjustment tests were used by less than 17 per cent 
of the schools. 
Pulley,21 in 1946-49 1 did a follow-up on Hritton's 
study and brought forth the following findir1gs. Out of the 
J50 schools responding to his que:jtionnaire 1 127 were small 
schools and the information for the small schools is pre-
sented here. An organized guidance program was provided by 
43 per cent of the schools and provision for a special space 
21 David c. Pulley, "A Survey and Appraisal of Guidance 
Services in the High Schools of Virginia, 1948·49," (unpub-
lished Master's thesis, The College of' William and .Mary, 
Hilliamsburg, Va., 1950). 
14 
for counseling was ma.de by 58 per cent o.f the schools. Less 
than 50 per cent of the schools provided a clciss period per 
day for each ?5 students, for counaelin.~, and 33 per cent 
made no provision for counseling time in the daily schedule-
Cumulative records were tou."ld. to be kept by 90 per cent of 
the schools. Vocational information was provided for students 
in 70 per cent of the schools. An in.-service training program 
wa.s reported by 50 per cent of the respondents and the princi-
pal was listed as a .functionary of the guidance comm:i.ttee in 
96 per cer.1t of the schools. · A follow-up plan was reported 
by 21 per cent of the schools and the tests used as instru-
ments in providing guidance services in S5 per cent of the 
schools were intelli,q:~mce and achievement tests while aptitude, 
vocational interest, and special interest tests were the least 
used. 
CHAPTER II 
COOPEitATING DCBOOLS 
The questionnaire devised by the writer was sent, as 
wa$ pointed out under l;iethods .£.!. Procedure,l to 152 or the 
Group III high schools or Virginia, One hundred and twenty-
one • which is approximately 80,_per cent of the questionnaires, 
were returned. A check was ma.de of the questionnaires re-
turned to see if the results were representative geo?~raphi· 
cally of all portions of the state. An examination of the 
map appended will indicate that the distribution was satis-
£actory. 
The largest percentage of the questiom1aires was 
filled in by the principals· or the responding schools. In 
a few cases the responses were made by either a counselor, 
director of guidance or a classroom teacher. Table I classi-
fies the respondents as they indicated their titles. 
The organization of almost all of the respondint; 
schools falls into two groups, the 7•4 plan or the 7-5 plan. 
Forty-seven schools indicated they were organized on the 7-4 
plan, 1-fhile 60 were organized on the 7-5 plan. Eight sc.hools 
had the S-4 plan, while one indicated that it had a 7-'2 ,plan, 
but stated that it had only two yeHrs of' high school. One 
school stated that it waa all hit~h school. 
TABLE I 
TITLE OF nm~JGN m~SPnNDING "{'0 QUEST10!1NA.1RE 
01\i GUIIMN CE ~:,ERV ICES 
'fit.le of respondent 
Principal 
Counselor 
Director or Guidance 
Teacher-Counselor 
Classroom Teacher 
Teacher and frincipal. 
Librarian 
Principal's Secretary 
Title Not Given 
Number 
9$ 
5 
4 
3 
3 
2 
l 
l 
4 
16 
Per 
cent 
The enrollments of the. cooperati.ng schools show a 
variation. The 121 schools represented in this study vary 
in enrollment f:rom a low of 24 to a high or 31.-J students. 
r,rost of the schools represented, 68 per cent, have an en-
rollment that falls between 50 and 200 pupils. There a.re 
fourteen schools represented which have fewer than 50 
students on the rolls, and only two schools which have an 
enrollment above JOO but less than 350. The enrollment 
figures are shown in Table II. 
17 
Concern for the placing or responsibility of a guid· 
ance program in a school depends upon the enrollment of that 
school. In order tr.at the guidance program rr.a.y be effective, 
coordination and d; rection become vital. flobert Hoppock ha.s 
said, n Appoint somecne t;o take charge of the program . • . • • n2 
Smith calls to our attention "In srr.aller schools the princi-
pal may be the nominal leader of the J)rogram and may delegate 
the various functions to members of' a guidance commit.tee. 
Other things being equal, leadership responsibility should be 
placed upon an individual rather than upon a committee.n.3 
Chisholm spotlights the need for real leadership in euidance 
by writing that "so r~r as guidance is concerned the'most 
2 Robert Hoppock, nstarting a Guidance Proe;ram," 
Occuf?a~ions, XIII (Jan. 193.5), 344 • 
.3 Glenn E. Smith, Principles and Practices of the 
Guida.nee Prop:raru (NE1W York: 11'he !1°ac.'11illan Company-;-1951)1 
P• 9le 
TABU~ II 
ENiiOJ .. l,HEWf Or' 121 GROUP Ill SCHOOLS 
RETUR~ING THE QULSTIONNAl~E 
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~umber or pupils 
enrolled 
rAunber of schools 
349 - 300 
299 - 250 
249 - 200 
199 - 150 
149 - 100 
99 - 50 
Below 50 
I~ot specified 
Range: High - J4J 
Low ... 24 
2 
3 g 
22 
29 
)l 
14 
12 
important handicap at the present time in the schools 
generally is the lack of a.ble professional leadership."'+ 
He reminds his readers, too, that the school principal is 
ultimately responsible for the efficiency of the guidance 
program. 
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In the 121 Group III schools surveyed, responsibility 
for the overall guidance program is not placed with one per-
son in more than 50 per cent ot the cases. The principal 9a 
Preliminary Annual High School Reports .for the 1951•52 
session shows that 71 or the 121 schools surveyed by the 
writer have organized pro»~rams.S However, as Table Ill 
shows, in only 5.3 schools is one person responsible for 
guidarice activities. Comparison· of questionnaire responses 
to this item with the replies as to who is responsible shows 
that if one person has this obligation it is usually the 
principal, who is presumably also busy with duties or admini-
stration and supervision. {See 'rable lII on pat:.e 22) 
This practice of the principal's being the one to 
provide guidance is not unusual. ,Jacobson and Heavis found 
that of 68 secondary schools in 22 states, 53 per cent of 
the principals in the schools in question undertook to have 
4 Leslie L. Chisholm, Ch.iidiJU~ Youth !u ill Secondarl: 
Schools (New Yorlt: 'l'he American Book Company, l945T, p. 418 • 
..... 
5 State Consultation Services, Richmond, Virginia, 
unpublished report, 1951-52. 
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the major portion or the ;::;uidance activities center around 
themselves.6 Other studies, dealing with Virginia schools, 
have shown similar results. Pulley found the principal a 
member or the guidance committee in 96 per cent or 127 small 
high schools.? Britton round the principal as a guidance 
functionary in 100 per cent or 247 high schools.8 
Although failure to put an individual in charge often 
results in overlapping duties and scattered effort, it is 
obviously possible definitely to delegate responsibility and 
functions among several, yet retain coordination. 
A study of individual cas~".l'S would be necessary in 
order to evaluate the effectiveness of this procedure. 
Williamson .and Hahn say that "only the head of the school 
can supervise and coordinata the many phases of a personnel 
prog;ram. Moreover, only the principal or superintendent is 
able to coordinate personnel services with instruction and 
to persuade teachers of the necessity of performing their 
6 Paul :a. Jacobson and William c. Reavis, pat,ieJ! .Q!. 
School Principals (New York: Prentice Hall, Inc., 1948), 
PP• Yil•l22. 
7 David c. Pulley, "A Survey and Appraisal or Guidance 
Services in the High Schools of Virginia, 1948-49," (unpub-
lished f'r'iaster ts thesis, The College of William and nary, 
Williamsburg, 1950), P• 23. 
8 Roderick J. Britton, "A Survey and Evaluation of 
Guidance Practices in the High Schools of Virginia,," (u.~pub­
lished Master's thesis, The College of William and Nary, 
Williamsburg, 1947), P• 14. 
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unique personnel functions • • • ln a real sense, therefore, 
the school administrator is the director of the personn.el 
program. ,,9 Turrell and Weitzel say that "the principal should 
be left relatively free to organize and to administer, to 
plan and execute, to supervise instruction, and even to sit 
back and have ideastnlO Broady and Clason in urging under--
standing on the part of the entire sta.r.r, and d:t.vision or 
responsibilities among a few state that "control o.f the 
general planning will x·eside with the principal or superin-
tendent. ttll To these writers direction and administration 
can best be done by the head of the school; but the direction 
should not also involve e. responsibility for carrying on all 
guidance activities personally. A report by the New Jersey 
Secondary School Teachers' Association states, "The principal 
aa an effective agent for guidance, according to teachers, 
va.ries inversely as the size of' the school's enrollment.nl2 
To a certain extent then 1 the small enrollment of these Group 
lll schools might make possible the effectiven~ss or the prin ... 
cipa.l as a guidance functionary. 
9 E. G. Williamson and M. E. Hahn, Introduet1qll, ,l2 High 
School Counselin~ (New York: McGraw-Hill, 1940), p. ?9. 
10 A •. M. Turrell and H. I. Weitzel, "Secondary School 
(}uidanee," Phi Delta Kayga.n, XXIII (Sept. 1940), 9. , 
ll Knute Broady and El{':'.in Clason, ttGuidance in Small 
High Schools, 1' pceupation~1, Xll (Nov. 1933), 10. 
12 New Jersey Second~~ry School Teachers 9 Assn., Guidance 
Service Standards i9J: Secondan: Schools (1937) 1 as quoted in 
t..tames A. McClintock, Personnel Procedurm~ ill .seeonda;ry Schools 
(New York: The Psychological Corporation, 1940), p. 1. 
'l'AI3LE III 
tmBPOi;SIBlLlTY FOR GUIDABCE AC'rIVI'l'If::S 
Placing of responsibility 
Placed with one person 
Not placed with one person 
No response 
rJo organized program 
'rABLI'~ IV 
Nmnber 
5) 
64 
J 
l 
Pm'.\SOWS ;HTH WHOM RESPONSIBlL!TY 
FOH GUIDt\NCF: IS PLACED 
Person assigned Number 
responsibility 
Principal . .. 88 
Classroom 'reacher 53 
Counselor 40 
Home Room Adviser .32 
Librarian 3 
Assistant Principal 1 
Others J 
No response I+ 
22 
Per 
cent 
Per 
cent 
72.5 
43.7 
JJ.O 
26.5 
2.5 
.e 
2.5 
3.4 
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The division of responsibility for guidance is sum-
marized in Table· IV. 11.espondents were asked to check more 
than one item if responsibili~y was scattered. The principal 
was checked most often. However, the responses in many cases 
indicated that the responsibility was scattered as can be 
gathered from the tollow·inr.t statemerrts taken ·rrom the. ~eturned 
questionnaires: 
Guidance committee, assistant principal is chairman 
and works very closely with principal who is directly 
responsible. 
Principal and two teachers. 
,Qne teacher and principal, with help or all. 
Committee and all teachers assuming: some responsi-
bility. 
All our teachers are responsible for the program. 
Two couns:elors•principal. 
The classroom teachers share the responsibility for 
the overall guidance program in 53 of the 121 responding 
schools while the counselor and horne room adviser rank next 
in slightly m.ore than one third of the schools represented 
in this study. 
The home room plan fqr guidance, according to the 
responses, appears to play an important part in the prog:ra.m 
ot the small high schools. Seventy•one, or 60 per cent, of 
the schools reported that they used the home room plan for 
guidance. 'l'en others ir1dicat.ed a. modified use while four 
stated some use of the home room~ 
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In connection with the home room it is difficult to 
say to what deri;ree its existence is a g;uidance activity, and 
not an administrative device. Several writers agree that the 
home room can play an important part in guidance activities 
but go on to state that in many cases the actual practice of 
using the home room for guidance activities is not successful 
because or l~mited time, most of which is taken up with ad-
ministrative duties, and t.he lack of training, experience 
and proper attitude 0£ the home room teacher.l) Hoppock, in 
quoting Warters, has this to say, ~'Surveys show that the home 
room is frequently used medium for g.,roup guidance. The sur-
veys also show that, in the main, it is an ineffectual 
medium.nl4 
The areas of responsibility of those charged with 
g-i;.idc:.nce are shown in Table V. It appears that the emotional 
problems o.r the students is ·the greatest area of responsi• 
bility tor those charged with guidance functions, as 95 out 
of the·l21 responses listed this as an area of responsibility. 
Howevor, there is·very little variation in the number which 
also checked Orientation Into Hich School {93), Curriculum 
13 ·Frank G. Davis, Punil Personnel Service (Scranton, 
Pa.: 'rhe lnternetional Textbook Company, 194.a), pp. 1+45-446. 
Lester D. Crow and Alice Crow, Jm lntrodu.ction to 
Guidance (New. York1 American Book CompanY: i95I'), P• 253-;-
14 Robert Hoppock, Groua Ouidance .... Frineiples ~­
!!Jques ang Evaluation (f~ew York: Nct!raw-Hill Book Co., Inc., 
1949), PP• Jl•J2. 
Guidance (9.3), Social Problems (88), and Educational-
V'ocational Guidance (87}, as being areas of responsibility. 
These ranked highest in tho .schools surveyed. Home room 
actlvities and Supervision ot Extra-Curricular Activities 
both were responsibilities in 78 schools, while discipline 
and quality ot the studentstwork were given attention in 73 
of the schools. Control ot attendance and job placement 
were areas in ;o per cent or the schools. The lowest in 
the area of responsibility concerned the financial problems 
which received attention in 32 or the schools. It can be 
discern.ed trom the above that in over 50 per cent or the 
schools surveyed, the persons responsible tor guidance 
functi90s have not a few areas ot responsibility but almost 
all ot those that were mentioned on tbe questionnaire. 
The percentage on home room activities, 64 per cent, 
seems to indicate that the home room plan is used in the 
schools and does function to some extent as a means or pro-
viding guidance, since it has been mentioned earlier that 60 
per cent or the schools indicated they used the home room 
plan for guidance. 
A wide variation was shown in the number or times an 
area was mentioned as a responsibility of the person(s) in 
charge of guidance and the number of items checked by an 
individual school covered a w~de range. As many as 12 areas 
were marked in 10 cases, and as few as 3 1n 6 schools. To 
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AREAB OF R1kSNJNSIBil.,ITY OF 'fHOf>E CH ARGE:D 
~.v.lTH G!JIDJ1JWl:i: l<"Ul'JC'_ltIONS 
Area or responsibility 
Emotional Problew..s of Students 
Orientation into High School 
Curriculum guidance 
Social Problems 
Educational-Vocational Guidance 
Home Room Activities 
Supervision ot Extra Curricular Activities 
Discipline Quality of Student's Work 
Job Placement 
Control of Attendance 
F'inancial Problems of Students 
Total number 
or schools 
resnondinP'* 
o1' ~c.:l 
Per 
Number . cent 
*Includes two which stated "All left up to homeroom teachers.'' 
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be sure, in the opinion of the ~1riter, the person doing 
pupil personnel work must be concerned with most or the 
areas, but such a multiplicity ot duties cannot be carried 
out successfully in addition to a full schedule of admini-
strative duties or classroom teaching. It must be recalled, 
however, that in most or these schools enrollment is small, 
and more than one person is given the responsibility tor 
guidance. 
Responsibilities in many directions could be more 
easily carried out it adequate clerical help were available. 
However, as is shown by Table VI, S9.SO per cent of these 
121 schools reported that no clerical help was available 
especially for guidance work. Paid adult help was available 
in only 22 of the schools and one school reported paying a 
student for such work. A few 0£ the schools reported 
volunteer help from both adults and students. Thirteen 
schools reported volunteer clerical help from adults while 
16 schools used students who volunteered their services. 
It is apparent, from the responses received, that the 
majority or the schools are making some etf ort to provide 
both the time and space for counseling and interviews. In 
reply to the question, "ls a special space provided for 
interviews and cot.lnseling?", 78, or 64 per cent, of the 
schools indicated they had such a space, and of the remain-
ing 36 per cent, four schools stated either ffsome• or 
TABLE VI 
Al~!OUNT AH:) 'l'YPE Oil' CLERICAL HELP 
AVAlLABLF; POH. GUIDANCE WORK 
Type or clerical help 
Help Available: 
Paid Adult 
·volunteer Adult 
Paid Student 
Volunteer Student 
No Help Available 
h~o H.esponse 
--
Number 
22 
13 
l 
16 
72 
2 
Per 
cent 
18.l 
10.7 
.• a 
13.2 
59.3 
1.6 
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"partial" space. In some cases, from the writer's personal 
visits to several ot the cooperating schools, it was app~rent 
that it is almost impossible to provide a ,special space for 
counseling and interviews other than the principal's office, 
because some of the Group Ill high schools or today were 
built for a school enrollment of twenty or more years ago •. 
Th$re were only 22, or 18 per cent, or the cooperating 
schools which stated that they did not provide any time for 
counseling or guidance activities in the daily schedule for 
l9.5l-S2. Of the remaini11g 82 per cent or the schools respond-
ing, 42 allowed the counselor one class period per day for 
guidance activities, 26 schools had two daily periods in their 
schedule• 12 schools indicated three periods tor such.work, 
2 allowed · four periods daily, .while 3 schools had ~i ve periods. 
The maximum number of periods in the daily schedule allowed 
for guidance and counseling, however; was in a school with 
·an enrollment 0£ 1.59 students which had 7 periods in the 
daily schedule tor such activities. 
It would be interesting if it were possible to compare 
the responses to the questions regarding both time and space 
allowed for interviews and counseling with answers that might 
have been given a year or more ago. This would have been 
the period before the new Standards 12.£ !!!.! AccreditinR; g! 
Secondary Schools of Virginia had been given to the schools. 
The Standards state that suitable and adequate provision shall 
)0 
be made for the time needed for f;:uida.nce services and define 
time and space as follows: 
.. 
Time for Counseling and Helated Activities - One 
class period per day shall be provided for each unit 
of one hundred pupils or major fraction thereof. 
Required Space for Guidance Service - All persons 
a$signed time for guidance a.c·tivities shall be pro-
vided a ~rivate space for work during the time as-
Si£ne<.i.l5 
It is the opinion of the writer that a great deal o:f progress 
has been made in the Group III schools in regards to provid-
ing space and time for counseling due to the new Standards 
!2!: ~ Accreditin~ gl. §econdary Schools. 
Summary: 
The questionnaire on guidance act.ivities sent to 152 
Group Ill high schools of Virginia brought responses from 
121 schools, or SO per cent, which were representative 
geographically or all portions of the state. 'l'he organiza-
tion or the respondin~r schools shows that 47 have tha 7-4 
plan; while 60 have a 7-5 plan. This indicates that approxi-
mately 40 per cent o,f' the schools have not at the present 
time added the eighth grade to their prog:,ram. 
Enrollment in the 121 schools rani~~ed .from 24 to 343, 
with 6S per cent having an enrollment which ranged between 
15 Commonwealth of Virginia, State Board of Education, 
Standards for lli Accreditinp; g! Seconrfa.t:X Schools (Richmond, 
Va.: State Department of= Education. 1950J, PP• 15·17. 
;o and 200 pupils. Only 1) had more than 200 students and 
14 had fewer than 14 pupils. The problems of guidance for 
this group, therefore, would seem to be those or the small 
high school. 
Responsibility for guidance activities was placed 
with one person in 53 cases, or 44_per cent. or the total 
group. _Principal, classroom teachers, counselor and home 
room advisers, in that order, were named most frequently as 
having a definite responsibility. 
The home room plan plays on important part in the 
guidance program, as it was repo.rted as being used either 
entirely or in some moditied form, in 81, or 67 per cent, 
ot the schools. 
Those charged with guidance functions· have many 
)l 
areas of responsibility, with emotional problems of stu-
dents, orientation into high schools and curriculum guidance 
being named most frequently. Financial problems or students, 
control of attendance and job placement were checked least 
often. Little clerical help is available expecially tor 
guidance work, being reported in only 40.50 per cent of the 
schools. Whether or not this situation has resulted in 
omission of some guidance service was not learned by this 
survey. 
The small schools in Virginia are making some effort 
to provide both time and space for counseling and guidance 
activities. Eighty-two per cent or the schools provided 
some time in the daily schedule for such activities and 
64 per cent provided a special space for interviews and 
counseling. 
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CHAPTER III 
CUUiICULAR ouo,\NIZATION 
Types £.! Curricula 
In atidition to surveying the administration of 
guidance activities in the small high schools or Virginia, 
a second phase or the present problems deals with offerings 
made available to.the pupils. The mere fact that they are 
available does not guarantee tbat effective guidance toward 
the best use ot the offerings is also present, but the 
guidance worker, having in mind individual differences in 
needs, abilities and· interests can accomplish more easily 
the desired goals if adequate curricula and sufficient 
extra-curricular resources are provided. 
The 121 schools represented in this study indicate 
what. seem$ to be a healthy trend in regards to the type of 
curricula being offered. One hundred and two schools offer 
a.~eneral curricula, which represents 84 per cent or the 
total, wh1le 95 schools, or 78 per cent, offer a college 
preparatory course. The writer believes this is a signifi-
cant trend, .as it is possible to interpret the data to 
indicate that perhaps the small rural schools of Virginia 
are getting away from the traditional college preparatory 
curricula and are taking the needs, abilities and interests 
or the students into the consideration they deserve, since 
only 20 per cent of high school students cont.inue their 
education in college.l To substantiate this point of view, 
one needs only to look a little further at the picture pre-
sented in reply to the questionnaire as.shown in Table VII. 
Eighty-five schools, or 70 per cent, offer a home economics 
curriculum; 81 schools, or 67 per cent, offer a business 
education curriculum; and 77 schools, o.r- 6J per cent, of.fer 
an agricultural curriculum. When one takes into considera-
tion that most of the Group III schools are in rural areas 
and have small towns nearby, which need clerical workers, 
then it appears that perhaps the curricular offerings in 
the -schools are being set to meet the needs of pupils and 
communities. one of the responding schools even indicated, 
"~1/e do not specify special curricula.~ 
Other types or curricula being offered in these 
schools include: ii'ine Arts in 20 schools, Industrial Arts 
in 13 schools, and T~ade and Industry in 3 schools. 
Offerings !n. .:s.hs ~ .2.( Social-Civic Education 
The schools surveyed, as a whole, seem to be u~king 
provisions tor social-civic education, providing opportuni-
ties for groups to learn by working and playing together. 
One must realize that existence of these group activities 
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1 1'.:. G. Williamson and M. E. Hahn, lntroduc)iion ~ 
!~i~p School Counaelinp; (New York: NcOraw-Hill, 1940), p. 28. 
TABLE VII 
CURRICULAR OFFERINGS OF 121 GROUP III 
SCHOO!.S IN VIRGINIA 
Curriculum offered 
General 
College Preparatory 
Home Economics 
Business Education 
Agriculture 
Fine Arts 
Industrial Arts 
1rrade and Industry 
~~o response 
Number 
102 
95 
85 
81 
77 
20 
13 
3 
6 
35 
Per 
Cent 
q _ __........,... ___ ..... I& ·- ........ I 
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does not mean that in all cBises the most worthwhile outcomes 
are being achieved. Participation may provide for social 
adjustment, it may develop leadership of a desirable sort, 
it may be an opportunity for vocational and academic try-out; 
but whether or not participation bring~ about these desirable 
ends depends on more than the existence or the activity. A 
:further study might conceivably be made to determine the 
effectiveness of this group or activities. 
The variety of offerings which can contribute much to 
the development and adjustment of pupils in the social-civic 
area is shown in Table VIII. Group recreation, cooperation 
with Boy Scouts, FFA and 4•H groups, class picnics, and stu-
dent planned and conducted assemblies are provided tor in 
over 80 per cent of the schools in this study. 
Table VIII also ahows that subject matter clubs are 
provided in only .. 53 or 43.8 per cent of the schools. Student 
government is provided in 68 schools while the activities 
checked least often were clubs open to all boys, (such as 
Hi-Y), and clubs open to all girls (such as Girl Reserves). 
Some ef £ort is being u~de in the schools to provide 
for recreation in which the pa.rents participate. Fifty-nine, 
or 48.8 per cent, of the scbools indicated that they pro-
vided tor such activities. This seems particularly signifi-
cant in that it tends to give the impression that the schools 
are making some effort towards getting the schools to be a 
part of the community. 
TABLE VI.II 
OJi"Fl!"llINGS PROMOTING SOCIAL-CIVIC EDUCATION 
Type or ottering Number 
Group recreation, such as parties, picnics 
for entire group 106 
Cooperation with Boy scouts,. Ii'FA, 4-H Groups 104. 
Class or Club picnics, parties. banquets 100 
Student Planned and Conducted Assemblies 96 
Student Governing Groups 66 
ltecreation planned with parents participating ;9 
Subject matter clubs, hobby groups, etc. ).) 
Clubs open to all girls, such as Girl Reserves 44 
Clubs open to all boys,· such as Hi-Y. 4.2 
. -
37 
Per 
cent 
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Activities in the Area of J~ducational-Vocational Information 
-----.....- ........... ~ ....... 
Although just ttgiving information" is not suf.ficient 
educational or vocational f';Uidance, 2 a glance at Table IX 
indicates that m.-.aking information available is mor·e common 
than assisting the pupil in applying the information. Printed 
w.aterials and motion pictures till in the first five positions 
in the table. ~l'hese may be present"~.d in such a way that they 
are extremely helpful, tor information is necessary. lt 
presented well and, expecially when su.pplement.ed by indivi-
dual in"Ventory, :1.t is certainly valuabla.3 .It would be of 
interest to kriow in what way occupational information is 
presented. 
It can be noted that in sixth place, eighth and ninth 
places, in eleventh place and last on the list are items 
which. more easily give the pupil ''first handtt contacts with 
persons and jobs in which they may be interested. Explora-
tory courses, actual visits to industrial and comruercial 
concerns of tho comt~unity and p~rsonal interviews by students 
with those eneaged in various vocations might well be given 
equal rank idth other items and, in tha opinion of the 
writer, should appear more frequently than they do. "Laree 
2 Glenn E. Smith, .t:rinc1pl~s and Practices 52£ ~ 
Guidance ~ror;r:a-rn (New Yorfo 'fhe t~acmillan Company, 1951), 
PP• 106-108. 
3 Ibid., P• 166. 
TABLE IX 
TYPES OF EDUCATIONAL ANO VOCATIONAL lNFOH:MATlON 
OFFERED IN VARIOUS SCHOOLS . 
Types or educational and 
vocational information 
Occupational books, famphlets, magazin~s 
Visual presentation e.g. motion pictures, 
exhibits, posters) 
Printed material on college entrance 
requirements 
Printed or duplicated material concerning 
progratzt or studies . 
Description of opportunities for vocational 
.training 
Exploratory courses 
Units on vocations within another course 
Visits to industrial and commercial concerns 
Personal interviews with students by business 
and professional men 
Study of co:i:Jnunity opportunities £or work 
College Day (College representa~ives 
visiting schools) 
Courses on occupations 
Students' handbook 
Guidance issue of paper 
Career Day 
Others 
Number 
102 
97 
89 
76 
62 
61 
56 
54 
53 
49 
46 
3S 
22 
20 
1) 
) 
39 
Per 
cent 
8J.8 
so.o 
7).3 
62.7 
si.1 
50.3 
46.2 
44.5 
4.).7 
41.4 
)8.9 
28.8 
18.l 
16.5 
10.7 2.s 
40 
numbers or high schools depend upon classroom teaching or 
occupational informat"i:on to resolve vocational problems ot 
students," says Hahn. "This faith in talking at students 
has little to recommend it. Many or the stu.dies which show 
advantage or classroom group-counseling do so only in terms 
or gains in amount or occupational information."4 
One explanation for the rank of exploratory courses, 
in the schools surveyed, might be that these schools have 
inaugurated the 7-5 plan in recent years and according to 
.the State Department of Education: 
The eighth grade in the five year high school pro-
vides an additional year tor the total development or 
all pupils. Subjects for this grade include • • • 
exploratory courses in two or more fields of indus-
trial arts, agriculture, fine arts, bomemaking, and 
business.S 
The tact that 61 or the schools in this study ofter explora-
tory -courses and 60 of the schools have a 7-5 organization6 
lends this explanation some support. 
. The findings of this study reveal that courses on 
occupations are offered in only 46 or 37.9 per cent, of the 
4 Milton E. Hahn, "l,evels of Competence in Counseling -
A Post-1.-lfar Problem for Student Personnel Work in Secondary 
SchoC?lS," E:ducational & P¥1!;Chological Measurement II (July, 
1942}, 250. . 
S Commonwealth of Virginia, State Board or Education, 
Standards f9I. l!1! Accrediting .2! Secondaty Schools (Richmond, Va.: State Department of VJ.t-ginia, 1950), p. ll. 
6 . . f)upra, P• 15. 
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schools responding •. A glance at Table .X shows that this 
course is or.rered most frequently in the eighth grade •. It 
is possible tbut the respondents may have interpreted 
ttcourses on occupations" in the questionnaire to mean the 
subject offering ffexploratory coursesw of tne eighth grade· 
as stated in the Standards tor the Accre4itin$ or Secondarv 
Schools. 1 One ot the respondents noted thi:1t courses on 
occupations were given "ln only home economics and agricul-
ture Sth grade." 
Further study ot Table X shows that approximately 
three fourths or the courses on occupations are offered 
before the eleventh grade is reached. This seems wise in 
view or the fact that for many pupils graduation trom high 
school completes schooling and a study or occupations during 
the eleventh or twelfth year comes too late-l'since vocational 
choice is a long time process • ·• •"8·-to allow much use of 
the information gained in selection or courses and subjects, 
or in making the most advantageous use or such educational-
vocational information as is .listed in Table IX. ~hen this 
course is accompanied with individual inventory and competent 
1 Commonwealth of Virginia, 9.£• .£1t.., P• 11 
g Shirley A. H.amrin, and Blanche D. Paulson 1 Counselin~ 
Adolescents (Chicago: Science Research Associates, !nc., · 
l950), P• 234• 
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TAB.LE; X 
GRADE LEVEL AT ~1HICH CGUR.S!!; ON OCCUPATIONS IS OFfEHED 
Responses from schools 
Grade level Per Number 
cent* 
Grade: g 25 20.6 
9 1 5.8 
10 4 3.3 
11 6 lu9 
12 4 3.3 
Nert specified g 6.6 
*Based on schools responding. to questionnaire. 
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counseline, the pupil can ni.ake wise use of the information.9 
However, when it com.es to dealing; with specific occupations, 
Hoppock believes that sir1ce large numbers 1:>f students finish 
high school before they go to work they need occupational 
information in the twelfth grade.10 He has a point of view 
that is sound but it is the opinion of the writer that a 
combination of courses on occupations, one in the eighth 
,grade which would deal with broad groups of occupations, 
followed by a course in the twelfth grade which would deal 
with specific occupations, might be more useful to the stu-
The St~:mdards !2.1: Accredit1n~ Secondary Schools 
charges that each high school library should house occupa• 
tional, educational, and personal adjustment informa.tion.ll 
Responses from the cooperating schools indicate that 105, or 
86.6 per cent, keep such information in the library. Both 
the principal's o:f':fice and the guidance room were given as 
the location of this information in 28 schools. It is to be 
noted that not a single school indicated that occupational, 
educntional and personal adjustment information was locbted 
in the classroom even thcuf~h it is recoenized that 11the use 
of books e.nd other occupational n1ate:rials are an integral 
10 lill•t P• 13. 
ll Commonweal·th of Virginia, .22• .£.ii•, P• 19. 
part Of classroom teaching,u and •regular attention to OC• 
cupational possibilities" should be included ''in all the 
regular subjects."12. 
The Guidance Handbook charges the superintendent ot 
sch~ols with including in bis budget funds sutticient to 
provide the necessary facilities tor effective guidance 
services.13 .In a.newer to the quest.ion 1 •what are the 
sources of financial aid for providing guidance materials 
(pamphlets, magazines, occupational in.formation, etc.)?•, 
9S, or 78.4 peJ' cent ot the J!lchools, stated that such moneys 
came from the school fund and in only 36 .cases, or 29.7 per 
cent• did the school board provide .Eunds. A good number of 
the schools, 62 of them, took advantage of the library order 
to obtain such materials, and 16 schools listed the state 
as a source ot financial aid. It is to be hoped that in the 
near future, when the echool administrators and the community 
realize the importance ot guidance services in the schools, 
financial aid for guidance materials will come trom the 
proper source. 
Five types ot curricula are of.f'ered by more than halt 
12 Clifford E. Ericksou, A Practical Handbook for 
School Counselors (New York: Tbe-RonaLl Press ao •• i9Wf, P• 92. 
13 Commonwealth ot Virginia State B0ard of Education, 
Oµidance Handttook (Richm.ond, Va.: State Department or Educa-
. tion, ·19;!)' P• rII-A-l. 
l+S 
of the schools in this sur·vey • .rrhe college preparatory, for · 
many years in the history of education or this country the 
only curriculum, seems to be losing ground to a more general-
ized curr~culum and to types 0£ curricula such as home 
economics, business education and agriculture, wl1ich help to 
tit the individual into his type ot community setting. 
A second type of offering is in the area or social• 
civic education. A marked effort is apparent to provide a 
variety ot experiences aimed toward promoting eoc.ial adjust• 
ment, opportunity tor developing leadership and individual 
interests. 
Educational and vocational information is given in a 
variety of ways, with more emphasis upon presenting informa-
tion to the pupils than upon participating opportunities·. A 
course on occupa.tions, when o£f'ered, is usually placed in 
the sigh.th grade. 
The location of occupational-educational books and 
printed matter is \isually in th$ library in most of the 
schools. Financial aid for providing guidance materials is 
usually trom school funds, while very little is offered by 
the school boards. 
As a whole, although inadequate in some respect.a, the 
curricular, social-civic and informative offerings -0£ these 
schools seem to show a trend toward more adequate provisions. 
Ir accompanied or followed by other procedures such as 
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individual inventory and competent cow1aelin1:~, adequate 
guidance would be available. Fu.rther research is neeesa~ry 
to make such an ei.taluation and would involv~ personal co11-
tact with individual schools and the recipien~s of the 
guidance services~ 
CHAPTER IV 
STUDY OF PUPILS 
To provide adequate guidance for an individual it is 
necessary not only to have orrerings ot which the pupil may 
take advantage, but aleo--and even mo;re·important--to have 
a sufficient knowledge ot the student to give him assistance 
which he may need in making choices. Froelich and Darley 
express it t.bis way, "To understand a boy or girl, counselors 
and tea.chers need both quant1tat1'1te and qualitative data.~l 
Important aspects ot this phase ot guidance are the cumula-
tive record, individual inventory and t.he t,esting program. 
Cumulati?,.~ Records 
A cumulative record which contains more than school 
marks and attendance stu:mUaries is a vital part·or effective 
guidance work. Good cumulative records are particularly 
important, since not only teachers but admirlistratora trans-
fer frequently from one school to another. Even it teacher 
tenure \fere relatively stable, the mobility of the popula• 
tion results in students moving f'rom one school to another~ 
Some other reasons tor good cumulative records are that they 
l Clifford P. Froehlich, and John G. Darley, Study:in~ 
Studmts (Cbicagoa Science Rese_arch Associa:tes. Inc •• 1952), p'~' I: " ., 
can be a help to :facilitate orientation as a pupil proceeds 
from one educational level to another, to provide a develop-
mental picture which promotes understanding or the pupil and 
to promote competent counseling. 
One hundred and eighteen. or 97.3 per cent, of the 
121 schools in this study keep a c.:umulative record .for each 
student. These cumulative r~cords vary widely in content, 
as will b$ shown lat~r. They are available to all teachers 
in lll or 93 per cent. or the schools surveyed and in only 
two schools Gu·e they available only to teachers concerned 
with guidance. However, it appears that the justification 
for this.is that all teachers are considered to be concerned 
with e;uida.nce in most of the schools. Statements such as. 
'"All or our stt:lff' is concerned with gttidance.", "All teachers, 
since all do some in err.all schools. 11 , "All teachers are ur1:~ed 
to study reeords.tt, give this impres$iori. One respondent 
indicated that cu.111ulative rec<u•ds are available to all 
teachers but ttunder supervision of .eounselor.n 
The value or the use of the cumulative record for 
guidance depends upon the competence ot the user and upon 
· .. 
the contents of the record. Competence or the user cannot 
be ascertained with eertainty by a questionnaire, althc;ugh 
soma indication is given in Chapter VI. 
To determine t;h.e contents of the records• respondents 
were asked to check items t"lhich were included in their 
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cumulative records.. The replies are tabulated in 1'able XI. 
Most fre<iuen.tly checked were scholastic achievement and 
standardized test results. The next seven items in order of 
frequency were occupation o.1" parents, f.au1ily bacl'\ground, 
number or brothers and. sist~rs, nationality, participat:i.on 
in GICtivities, offices held and atteridan.ee. 
Mentioned least often were soci~l ratings by teachers, 
health habits such a$ a.mount of sleep, diet, etc., langua,~e 
spoken in the home, worl~ experience, personality x·atings, 
causes of absence and home duties. Al~hough in a small 
school where teachers have been residents of the com.mtmity 
for a period of years, such information might be a part of' 
their general knowledge, even if it were not recorded in the 
cumulutive record, counseling would nevertheless be easier 
if the tacts were gathered in one place. For efficient 
counseling 011 personal problems,. whether emotional, social, 
educational. or vocational, the above facts which are least 
often recorded would seem to be necessary. 
Aptitude in courses having; exploratory signi.ficance 
was recorded in only 52, or 42.9 per eent,.of the schools. 
If the aptitude of the student in particular exploratory 
courses is not reeorded. 1 and used as a basis .for counseling• 
some of the value of the courses has been lost. Williamson 
and Rahn say that '*Counseling cannot be eff eetive unless the 
counselor 1s wall inf orn1ed about ( l) t.he characteristics and 
;o 
,potentialities of the student; and (2) the influences and 
i .. esourees or school, home, and community in which the stu-
dent's problems arise and in.which he must make his adjust-
ments.n2 Other items which would seem import6nt for giving 
the pupil assistance in making tho best adjustment, but which 
were reported by less tri~m half the schools are hobbies and 
individual recre~tional ehoiees. 
A further stx~dy or Table II shows that seventeen of 
the twEmty-four items listed ~:i.re included in the cumulative 
records or the students in over fifty per cent or the schools 
which responded. Th.is seems to indicate that the· school 
records in tbeee sniall high schools would be a great deal or 
help in counseling the pupils or these schools. 
Wor,ts !llli!, 'l'raininB,i, a publication of t.he State Board 
of Education, which provides guidance information for 
Virginians~ had in its April,,. 19.52. issue a ttSuggested High 
School Record Form.nl · This suggested record form was devel-
oped by a committee from the Principals' Association arid 
members ot the State Department or Education. The pla.ns are 
for the State Dcpartmerit to provide the forms, if thsy are 
acceptable, to th~ hi5h schools of the state whA.eh do not 
-· .. 
2 E. G. Williamson, and_M. E~ Hahn, ,lntr~duc~lq~ ].2. ¥fl!! School C.ounsel1n-' (New York: ]ll1cGraw-hill hook Company, 
.,"1940"}, P• l4l>. 
3 ~ fln~ IJ.~raininp;.? April 1952, Vol. II, Numb0r 8, 
State Board of Eaue~tlon, 1Uehrx1ond, Va., PP• 3 ... 0. 
Type of item 
Scholastic Aehiev~ment 
Standardized Test Results 
Occupation of Parents 
Family Background 
TABLE XI 
Number of :Brothers and Sisters 
Nationality 
Participation in Activities 
Offices Held 
Attendance 
Physical Development 
Age Rank in Family 
Findings of Medical Examination 
Athletic Interests 
Home Con.ditions 
Movie Pref erenees 
Vocational Experien.ce 
Educational Plans 
Hobbies 
liptitude in Courses Having Exploratory 
Significance 
Causes of Failure 
Misdemeanors and Disciplinary.· Action 
Individual Recreational Choices 
Home Duties 
Causes of Absence 
Personality R.at.ings 
Work Experience · 
language Spok•Jn · 
Health Habits (am't sleep, diet, e't.c.} 
Social Ratings by Teachers 
*Based on number of responding $Chools. 
f.hunber 
117 
117 
114 
llj 
112 
102 
102 
101 
100 
93 
85 
83 
78 
74 
13 72 
69 
63 
52 
52 
52 
;1 
44 
40 
40 
40 
34 
Jl 
30 
;1 
Per 
cent* 
96.1 
96.l 
93.6 
. 92.s 
91+9 $).8 
83.8 
.· a2.9 
a2.1 
76.7 
70.1 
68.5 
64.3 
61.0 
60.2 
59.4 
;6.9 
51.9 
42.9 
42.9 
42.9 
42.1 
36.3 )).0 
33.0 
;3.0 
28.1 
2;.6 
24.7 
S2 
already have an ad.equate record ot tbeir students. An exami-
nation of the suggestEid form, which is append.ed1 will indi-
catet 
This record card attempts to provide: 
l. The basic information needed by school adminis-
trators and teachers in the systematic appraisal of a 
student•e growth and development toward the objectives 
that have been established by the school, the student 
and the student's parents. " 
2. Information usually requested by colleges 
considering the admission or a student. 
3. lnfor~ti<;>n often requested by prospective 
employere.4 
Further examination. of t.he suggested form. will reveal 
that ample space is provided tor the data to be recorded. It 
is the opinion ot the writer that when these new high school 
records, which seem quite adequate and are to be printed on 
a folder into whieh additional material can be placed• are 
made available to and used by the schools. they will be ot 
invaluable assistance in the counseling of students. 
Tests. 
The State Department or Education in Virginia has a 
testing program whereby the pupils in the eighth grade are 
given an lo\'f'a. ~ilent Reading 'fest in the fall and again in . 
the spring,·and the New California Short Form Test of' Mental· 
4 Ibid., P• l. 
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r-raturity in the fall. In addition, the senior class of each 
school is given the Amer:tc::\n Council on Education Psychologi-
cal Examination for High School Students about the middle of 
the school year. 
It seems, from the results obtained on this survey, 
that if it were not for the state•wide testing program of 
the State Boa.rd ot Education, the use of' tests as a means or 
collecting inform..'ltion for individual inventory is not too 
widespread in the Group III schools of Virginia. For the 
group of 121 schools as a whol.e (Table XII), the only types 
or· tests used by more than 50 per cent of the schools was 
the reading, indicated by 9S schools, the r~roup intelligen.ce, 
reported by SJ schools, and the achievement which \ftiS us$d 
by 66 schools. 
Schools reporting the use or tests were asked to indi-
cate the titles of these, but did not do so in all instances. 
Tabulation or the tests which were named shows two £acts 
which are not perhaps charaeteristie of the entire gr·ou.p, 
but are evident in those reporting names of tests. First, 
one notices a wide variety or tests being used, and second, 
incorrect placing of tests in general categories seems to 
indicate some unfamiliarity with their use. 
Listing the different tests used waa difficu.lt since 
oft.en only a partial ti~le -v.ras given. The most frequently 
TABLE XII 
USE OF TESTS BY THE 121 SCHOOLS 
Type of test 
Reading 
Group Intelligence: 
To all 
To probl.em students 
To students in Grade g 
To students in Grade 10 
To students in Grade 11 
To students in Grade 12 
Achievement 
Aptitude 
lndi vidual lntellige11ce 
Personality Rating Scales 
Vocabulary 
Other 
No response 
..... - .... '4flSJll• ~ 'If QI 
Number 
9S · 
$) 
47 
3 
37 
2 
7 
ll 
66 
31 
26 
25 
14 
13 
6 
Per 
cent 
ao.s, 
6S.4 
39.7. 
2.5 
30 .. s· 
1.6· 
5.7 9.1 
5~.4 
25.6 
21.4 
20.6 
11.5 
10.7 
4.9 
mentioned reading test was the Iowa Silent Reading Test5 
which was listed 6.5 times. The most frequently mentioned 
group intelligence test was the California Test of Mental 
~..aturit,..6 which appeared 53 times under various titles such 
as "Cal1f'orn1a-Short Form,*' "Galitornia Test of.' Mental 
Ab1lity,tt "Calitomia," and "New oa11rorn1a." The Otis 
Quick Scoring Test was lis~ed 11 times. The American 
Council on Education Psychological Examination· for High. 
School Students ~s named by 1.5 schools and the Terman• 
McMemr by two. The only other tests named, which appeared 
only ~nee each, were the Kuhlman-Anderson and the Hemmon• 
Nelson. 
The other areas o.t testing pl'."eeent the same picture. 
Under Achievement Testa, the Stanford was mentioned 6 tirnes, 
Metropolitan.and California 4 times each, and Progressive 
3 times. · Eight other tests were mentioned oncet each. Few 
personality rating scales were mentioned •. The Heston Per-
sonal Adjustment was mentioned twice while the Adjustment 
Inventory and the Washburn& Social Adjustment were named 
only once. Several aptitude tests were mentioned but none 
appeared more than 2 times. Those that WE!re mentioned were: 
The General Aptitude Test Battery, California Occupational 
5·Supra 1 P• 52. 
6 ~~pra, P• S2. 
Inventory, L<~tin 1 Algebra, Vocational Aptitude (Carnegie 
Institute of ~1echnology) 1 English, and Differential .Aptitude. 
frhe second fact one notices in connection with the 
titles of the tests used is a lack 0£ understanding of' tests. 
The Jtmerican Council on Edttcation Paycholc>.$1cal F.xamination 
for P.ig,h School Students .appeared 2S times but under the 
.following headings: 6 times tis a group :intelligence test, 
S times as an achievement test, 3 times as an aptitude 'test, 
once as an individual intelligence test, once as a person-
ality rating scale and lJ times under no classification 
except as "other.n i'he New California Short Form of Mental 
Jfiaturity appeared 53 times as a group intellig~ence teat, 7 
times as an individual intelligence te$t, 2 times as a 
personality rating scale and one time as an achievement test. 
·rhe ·Kuder Preference Uecord, which is an interests 
test, ·was named once unrler group intelligence, twice as a 
personality rating scale, 5 times under aptitude and 'l times 
as "other" tests. 
' It would seem from this study that more study of 
tests and test interpretation would ba a valuable part of 
in-service training. 
A study of' the responses to the question o:n the source 
or sources of finances for the testing program was very re• 
vealing. In spite of the fact that the Guidance Handbook 
states that it is the superintende.nt •s responsibility to 
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include in his budget funds for the necessary facilities for 
effective guidance servi.ces,? 'there were 62 schools which· 
provided for the testing program out of school funds. Other 
responses indicated that the School and School Board pro ... 
•ided funds in l3 schools; the Sehool and State in 10 
schools; the State cmd School "Board in 10 schools; and -all 
three. School, School Do.ard and State, in ll schools. 
A large nu,.~ber of schools conu~ented that they were 
under the state testing program, but several indicated that 
they ~ven charged the students fees for thc{·tests. One said, 
"~ollect money from pupils and state rurnished,n another, 
"by s.m..~11 tee." However, some ot the respondents gave their 
opinion as to how they felt about this and the \'lords of cme 
will suffice for those, "School Board should furnish, I 
think." 
Cumulative records for each pupil seem to be rather 
widely kept 1 and being available are used somewhat for guid ... 
a.nee. A study of items included in the school records 
shows, however, that they are not equally strong in all 
respects. Darley suggests that a counselor need·s information 
7 Commonwealth of Virgir11a; State Board of E-O.u.ea.tion, 
GuidaflCS l!:tl!!.~bpo~ (Richmond, Va..: State Department ot Educa-
tion, !951), P• lII-A-1. 
about. a pupil in seven important areas: general ability·, 
achievement, aptitude, interests, personality, phyeical 
status, and :family background.a 1fhe records kept by these 
121 schools seem to be somewhat deficient in several or 
these areas, especially aptitude, int~rests and perso11ality. 
()ne or the reasons for failure to record much infor-
mation in the areas mentioned above is probably a lack of 
accurate, reliable data. The rsadin~ and group intelligence 
tests seem to be widely used by schools but this probably iS. 
due to the state-wide t$sting program of the State Depart-
ment of Edu.cation. It would be or great value to kr10w 
whether individual results which fail to correspond to other 
indices 0£ ability are followed up with further study, and 
l1hether contributing factors are sought ou.t and remedial 
measures applied. 
Scientifically measured data on interest.a were not 
often reported. Presumably counseling with re1;ard to voca- · 
tional choice and to the education and traiuin,q; necessary to 
reach the vocational goal, ie ziven on the basis of subjee-
ti ve judgment or the teachers and claimed interests or the 
pupil. Aceordins; to Darley, 
Previous research has sh0t'll"n that about 50 out of 
every 100 students in grades 9 through 12 will change 
8 John Darley, 'fes;t11]~ ~ .Qo:qns,~lin[~ .!!! tl~tf. !ii&}\ 
£tcpoo~ lli!idane~ ro.ti:ram {Chicago: Science Heseal"ch Associ-
ates, 1945), PP• 35·3 • 
their claimed occupational choices from one year to 
the next and only 25 out ot 100 students will have 
the same stated choice at grade 12 as they had in 
grade 9. 'fheretore this method of asking the stu-
dent what occupation he is9interested in doesn't yield very stable results. 
9 .!h!i\• t P• 114. 
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CHAPTER V 
ORIE?~TATION AND GUIDAHCE 
OF THE INDlVIDUAL PUPIL 
Williamson and Hahn give the impression that it is 
not sufficient to make various types of information avail-
able to the individual. and to accumulate information re• 
garding the pupil but that these two phases should be 
coordinated and utiliaed in providing the most effective 
assistance to each pupil as he confronts problems and makes 
decisions. They list as two important personnel services 
"personalized assistance to ea.ch student in utilizing these 
resources (of school and community)• and "remedial instruc-
tion and counseling tor those students who tail to adjust 
and to develop in line with their potentialities."l 
Use at. guidance ~ Foresee ft!!d Preve~t froblems 
Itespondenta were asked if a special eftort were made 
to toresee problems and treat them .through guidance. Eighty• 
six ot the schools responded 1n the affirmative. Only 22, 
or 18 per cent, ot.the schools replied that no special et£ort 
was made. Two schools replied that some effort was made, 
while 11 schools did not answer the question. 
1 E. a; Williamson and M. E. Hahn, Introduction 12, 
J~igh School ,Counselin1 (New York: McOraw-H!Il, 1940), P• 74. 
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The respondents were given an opportunity to state 
the types or problems that they attempted to foresee and 
treat through guidance. · The a.nswers were many and varied. 
Social problems of' students appears to be the chief type of 
problem treated in the schools included in this survey. a.a 
this was indicated by l) schools. Other types ot problems 
and their frequency are. as f'ollows: ttdiscipline• - 9 times; 
"academic and personal adjustmenttt • 7 times; "courses to 
take in high school" ...;; 6 times; "choice or vocation" and 
"emotionaltt • S times each. Soma of the other types ot 
problems, none ot which were indicated more than two times, 
. . 
were; "any." "drop-outs,• "leaving school," "teacher""'student 
problems,tt ~every kind,tt 0 laek ot attendance" and ttfailure 
causes." 
Pt,Qvisipn·~ 'o~ Individual Guidance 
. ' . . 
Foreseeing problems is often dependent upon the 
amount or" individual guidance which is provided. Sixty-tour, 
or 52,4.' per cent• of the schools reported that individual 
guidance opportunities (interviews, counseling) was scheduled 
tor all students, Fifty-three schools· indicated they did not 
arrange for individual guidance opportunities, while one 
school. indicated that ~some" scheduling was done tor this 
purpose. Limit•tions ot time, perspnnel, and finances 
probably account for this, yet scheduling individual guidance 
opportunities tor all studente seems to be a desirable goal 
toward which to strive.2 
Provisions for the Same Adviser ...................................... ___ ......,...........,......., 
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The same adviser tor a pupil throughout his high 
·school career was reported in only 29, or 23.7 per cent, of 
the schools. Eighty-eight of the respondents indicated that 
the pupil did not have the same ~dviser throughout high 
school. One school indicated its answer by "Yes and no, de-
pending on teacher-turnover plus individual and classroom." 
Perhaps the changing or personnel of the schools may be one 
of the reasons for so many negative responses to this ques-
tion. However, changing advisers from year to year is not 
an undesirable feature. MeClintock pute it this way: 
Much can be said • • • tor giving eome students an 
opportunitJ to work with more than one faculty member. 
We should not rob the student of the experience which· 
comes from rubbing shoulders with people! even taeulty 
members, who may not be too compatible w th his ideas 
.and bebavior.J 
On the otber hand, adequate records should be available for 
each succeeding adviser t.o study, in order t.o obtain a de· 
velopmental picture of the interests, n.eeds, and abilities 
of the individual. 
2 Glenn E. Smith, Princieles and fractices or the 
Guidance Program (New York: The Macmi!'.lan co., 195IT,P, 2;. 
3 Jamee Mcc;intock, Pirsonnei Erocedure~ in ~he 
Seeondaty: pchool (New Yorkt lbe Psychoiogica! Corporation, 
!946), P• 11. 
Use or !F~ State Consultation Services 
The State Consultation Services in Virginia, which 
went out or existence on July l, 1952, had rendered rive 
types of assistance to the schools. These five types of 
assistance were: 
1. Consultant service to schools in need or as-
sistance in organi~1ng or improving their guidance 
programs. 
2• Vocational and guidance information service 
for ·the secondary schools of Virginia. 
·3. ·Resource agency tor occupational and educa-
tional information. · 
4• Test-scoring service. 
s. In-service training clinica.4 
The survey upon which this study is based was ma.de 
many months before any indication was ma.de that the State 
Consultation Services would be done away with; therefore, 
the writer included a question which asked the respondents 
to indicate their use of the State or Regional Consultation 
Services· tor assistance. Twenty-six schools indicated that 
they made use. or these services often. Six~y-three schools 
used the services seldom and only 26 schools indicated that 
they made no use or these services. 
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The nature or the services received from the State or 
Regional. Consultation Services, as indicated by the responses 
4 Work !!!.!! f;tainin,g, Oct. 1949, Vol. 9 Number 2, State 
Board or Education, Richmond, Va •• PP• 1-2. 
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from the 69 schools which did use the Services for assist-
ance, were mainly those cited above. The majority ot the 
schools indicated that the publication, Work and Training, 
which was published by the Consultation Services, was the 
,, 
most helptul aid received. Several or the schools revealed 
that they were ju.st beginning to make use of the services 
offered, since emphasis on a guidance program had been in-
dicated in,the N$w Accrediting Standards for.Secondary 
Schools. 
Txpes ot Orientation Provided 
A method ot prov-iding assistance tor the pupil is 
through various media of orientation. Provisions for orien-
tation in the $Chools studied are shown in Table XIII. 
Fourteen per cent ot the schools stated that they had no 
program or orientation and a like number did not respond to 
the question. 
Assistance in planning the high school career (67 
schools), and "location and use of school facilities" (57 
sohools), were reported most of'ten. These two plans for 
providing orientation, although covering approximately so· per 
cent of the schools in this survey, were the ones answered 
most frequently. Civic responsibility and social relation• 
ehips were planned for 1n only 27 schools. 
Comments on this question indicated that the eighth 
' •. 
grade, through the social studies classes and exploratory 
1111! ..,. tr-eln' riur • utri. ,. Ii !*" TT f 
Provi$ions tor orientation 
Orientation in: 
Planning high school career . 
toe~tion and use of school facilities 
Soci£ll relationships 
Civic .respcmeibility 
Other** 
t;o planning tor orient.w.tion 
~·lo response 
1' 1 'I I 
Nuober 
67 
57 
2"1 
27 
2 
17 
17 
:ittt:\ascd on number of eehools respondirig. 
**Includes Cit1zen$hip Club •tlnd Assembly nn?thod. 
Per 
cent* 
5!h2 
47.0 
22.3 
'7'2 ) ~ .
l.6 
u..o 
14.0 
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courses, was the place used for providing this orientation. 
Several schools indicated that since they were small such 
plans for orientation were not needed and also other schools 
stated that all their high school students attended elemen-
tary school in the same building and therefore did not need 
orientation into high school. Several comments which indi-
cated the feeling that the program of orientation was 
inadequate included such statements as "limited" and "this 
is planned .for ne."Ct year." 
Provisions for Individual Differences 
----- - .............................................................................. .... 
A provision for individual differences, in the opinion 
ot the writer, is just as important to satisfactory adjust-
ment tor ea.eh pupil as orientation. That which is done for 
individual differences in ability in the schools studied is 
shown in Table XIV. 
In general, more seems to be done for the slow student 
than for the gifted. The most frequently mentioned device 
was conferences with railing pupils (104 schools). This may 
or may not be a useful means of correcting failure, depend-
ing on the extent to which there is insight as to the cause 
of failure and the interview results in constructive action 
both on the part of the school and the pupil. Sixty-four per 
cent of the schools vary the number or subjects carried in 
order to allow .for individual differences. Very few schools 
make any provision tor "skipping•" a method or allowing a. 
TABLE XIV 
PROVISIONS MADE.FOil INDIVIDUAL DIFFEREMCES 
Type ot provisions 
Conterenees with tailing students 
Varied number ot subjects carried 
Differentiated assignments within class 
Guidance in ho~ to study 
Differentiated assignments out or class --
Special coaching ot slow students 
Homogeneous grouping · · 
Special courses for students who have 
failed 
frovis1ons for ''skipping'~ a grade or 
courses 
No response 
*Based on number or responses. 
llumber 
104 
78 
66 
56 
44 
39 
19 
16 
4 
,3 
6.7 
Per 
cent* 
85.4 
64.) 
54.4 
46.2 )6.3 
)2.2 
· 15.7 
13.2 
3.3 2.s 
proficient pupil to demonstrate his ability in a field and · 
spend the time on another subject • 
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. ·A glance at Table XIV also indicates that some attempt 
ie being made to provide for individual differences by dif-
ferentiated assignments within and out of clase for both slow 
and gifted students. Sixty-six schools included in this 
study use differentiated.assignments within class and,44· 
schools provide assignments out of .class tor individual dif-
ferences. Fifty-six schools provide tor guidance in how to 
study, while 39 scbools indicated they have special coaching 
or slow students. 
Small enrollments and limited teaching starts probably 
account tor. the small amount ot bomogenous groupings and 
special couraes tor students who. have tailed. 
One area in which the individual may need guidance is 
mental hygiene •. It was .felt important to determine insofar 
as possible what guidance activities existed in the area ot 
mental hygiene. The results of an effort to determine the 
respondents' awareness or symptoms ot maladjustment are 
shown in Table IV. Respondents were asked to indicate 
w1tems on which effort is made to discover underlying atti-
tudes and experiences which may have brought forth this 
reaction.• Because it ia sometimes easy ~o theorize that 
something which should exist does. they were asked to double 
checJt,:the items "tor which in specific instances ao far this 
69 
TABLE rl 
PERSONALITY TIL\ITS RECOGNIZED lN THE GUIDANCE SERVICES 
l1 I • 
Schools 
~ 
indicating 
Personality traits 
--~ 
E££ort Action this :tear 
Number Per Humber Per cent cent 
Non-cooperation ss 70.1 30 24.S 
\_Indifference 85 70.1 )2 26.4 
Dishonesty 81 66.S JO 24.a 
Feel1nga of Inadequacy 70 S?.8 23 19.0 
Selt-consciousness 69 ;6.9 19 15.7 
Timidity 63 52.0 19 . 15.? 
Resentment 62 51.1 21 17.) 
Unhappiness 62 .51.l 22 18.2 
Insociability 60 49.5 24 19.6 
Unhappy relation to parents SJ 43.7 19 15.7 
Habit .formation such as tics, 
;l. 16.5 ·etc. 42.1 20 
Friendlessness 44 )6.) .. 12 9.9 
Despondency 34 28.1 . At. 3.3 
Suspiciousness 24 19.S l .s 
None · l .8 
~ro response 8 6,6 
: ... ~----- . 
year something.has been done to provide for better mental 
hygiene." 
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Non•eooperation, indifference and dishonesty were the 
items checked most frequently, 81 • 6.5 schools, on which 
effort is niade to discover the underlying attitudes and ex• 
periences which may have brought forth a personality trait 
" and th,~e items were also checked as being the most frequent 
ones "for which in specific instances" something,had been 
done tbi!l year. . Another group, it they. may be $~ouped, and 
which,were checked by 6; • 70 schools in each case, includes 
feelings of ~ad.quacy, selt-consciousness, unsocialibility, 
timidity, .··and resentment. This may be an indication that 
there is some etfort in these schools to realize the worth 
of the individual. Considering the importance ot this phase 
of guidance to the satisfactory adjustment of the individual• 
the writer feel:s that a more adequate program should be.pro-
vided. Perhaps more training tor teachers in the field ot 
mental hygiene ~s necessary. 
The school does not discharge its duty to a pupil 
during his stay in, the school. It ha.a an obligation to pro• 
vide assistance tor his entry to college or a job1 and to 
promote a follow-up program which will not only assist the 
pupil but.be a basis tor evaluation ot the school's e£tec-
tiveness in guidance activities. Pre-college guidance is 
ottered by 99. or 81.6 per cent 1 of t.he schools in this 
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study. In only 10 per cent of the schools is no effort made 
to provide pre-college guidance. Five schools offered 
limited pre-college guidance while 5 schools did not answer 
the qu.est1on. 
Several methods were used to give pre-college guidance. 
Some of t,he methods reported include talks by college stu-
dents, in academic classes, by counselors, to individuals in 
conferences, by the senior adviser, by the guidance director 
for interested students, and by county-wide college days. 
Not all pupils ;o to college.5 Some go to specific 
vocational training schools or to a job, and others do not 
even complete high school. A toliow-up plan for drop-outs 
and graduates is a recognized part of all guidance programs. 
The extent of follow-up work in the schools included in this 
study indicates a dismal picture. Responses indicated that 
only 28 schools, or 23.l per cent, have a follow-up plan for 
drop-outs and graduates. Typical conunents were i ttNo defi-
nite plan," "fresent method not adequate," "lack of interest 
in this type of th1ng by officials." It seems that much 
progress needs to be made in this area or guidance activity. 
~!!tI 
Responses from the 121 schools surveyed indicate that 
a definite effort is made to foresee problems. Interviews 
5 E. G. Williamson and M.· E ~ Hahn , .rm. ill• , p. 2g.. 
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and counseling for each individual seem to be available but 
not arranged in approximately one half the schools, and uot 
often would a pupil have the same adviser throughout his 
high school career. r1ihese facts in the mind or the writer 
make complete cumulative records and adequate tests more 
indispensable, so that those persons in need ot guidance can 
be detected and interviews arranged, even by members of a 
new teaching staff. 
The State and Regional Consultation Services provided 
a great deal of assistance to the schools or Virginia, and 
the most helpful aid rendered was through the publication 
Work and Traininm-. 
--
Provision for various kinds of orientation was made 
in approximately 50 per cent of the schools. The orienta-
tion pro~ram seems to be rather informal and deficient in 
areas of civic responsibility and social relationships. 
Some provisions are made for the recognition of individual 
differences, but it is not possible to evaluate their effec-
tiveness from this study. 
An interest was expressed in mental hygiene and some 
e:ffort is being ma.de to promote better adjustment in this 
area. 
Pre-college guidance is being given in four fifths of 
the schools. The present study does not show what is being 
done to determine which pupils are definitely not 0 college 
material» and to guide them away from college into work or 
training which would be more profitable for them and for 
society. Nor does it show what is being done for the excep ... 
tional pupil, tor whom college would be desirable, but who 
has not considered it or feels he can not afford to go. 
Seventy-seven per cent of the schools do not have a 
syst~~atic follow-up plan for graduates and drop-outs. 
CHAPTER VI 
SOME INDICATIONS OF THE ADEQUACY 
OF Tlm REPORT!m AC'rl.VITIJ:~S 
The following section is not presented as a complete 
picture. It is merely an indication, based on retun-1s on 
training or staff and the personal opinion or the respond-
ents about the progress of the guidance program in the past 
five years. It is included because it does have some value 
in connection With a survey of the guidance services in the 
Group III schools or Virginia, eve.n though it does not make 
possible an evaluation. 
Qualifications !2f Personnel 
Respondents were asked to indicate for all persons 
performing counselor's functions the number of semester 
hours completed in guidance and counseling, number of yea.r·s 
experience in guidance activities and number of years ex-
perience in teaching. The results are indic;:,ted in 'fable 
XVI. Although replies were incomplete, with the question 
omitt~ed in whole or in part on many questionnaires, the 
following summary or the responses is given. There are 
thirteen persons performing a counselor's function, in the 
s·ehools taking part in this study 1 who have had no formal 
training in the area of guidance and counseling. Fifty-two 
of the 102, a little more than half, of the persons performing 
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a counselor's function in these schools have completed from 
three to eight semester hours work in guidance and counsel-
ing. Twenty-two persons had completed from nine to fourteen 
semester hours lilld ; indicated eighteen or more semester 
hours in such courses. Two or the persons perfo.rming a 
counselor's function were reported as having a lJJa.ster's 
Degree in Guidance and Counseling. 
The majority of the individuals who per.form the coun-
selor's functions in the schools in this study have had less 
than six yea.rs' experience in guidance activities. or the 
101 persons acting as counselor8, as indicated in '!'able XVI, 
the number of years experience in guidance activities varies 
anywhere from no experience, prior to this year, to more than 
twenty years' experience. Twenty-two persons were indicated 
as having from five to eleven years' experience, 14 bave had 
anywhere from twelve to twenty yearst experience and 7 indi-
cated more than twenty yea.rs' ·or guidance activities ex-
periences. This ·would seem to indicate that the persons who 
. . 
are. assigned to perform a coun'selor's functions, in the 
Group III schools of Virginia, ·are the ones who have entered 
the teaching profession in the last five years, or to 
teachers who have taken postgraduate work in guidance and 
counseling. This assumption is made on the basis ot com--
paring the number or years ot experience in guidance.with 
the number 0£ years• experience in teaching indicated on 
the returned questionnaires and tabulated in Table XVI on 
the following page. 
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Thirty-two of the responses indicated the counselor 
as having less than six years' experience in teaching while 
58 or the counselors had less than six years' experience in 
guid,'\nce activities. Sixteen persons were indicated as hav-
ing from six to eleven years' experience in teaching and 38 
counselors have had from twelve to twenty years• experience. 
Thirty persons performing a counselor's functions have been 
tea chin(~ tor more than twenty years, but only 7 of these 
have had more than twenty years of experience in guidance 
activities. This may be an indication that the remaining 
23 persons with more than twenty years of experience in 
teaching have assumed the role of counselor within the past 
seven years. 
It is difficult to .draw a truly representative con-
clusion in regards to the qualifications of the personnel 
performing the counselor•s function in the 121 schools repre-
sented in this study since so many or the returned question-
maires were incomplete. 'l'hirty-six schools, or 29. 7 per 
cent, did not specify the number of semester hours completed 
and counseling; 26 schools left blank the years of experi-
ence in guidance; and 2.5 schools failed to indicate the 
number or years• experience in teaching •. 
TABLE XVI 
TRAINING AND EIPERlENCE OF PE.t1SONS PEllFORMING COUNSELORS FUNCTIONS 
,,;~ 
Number of semester Number Years Experience fiumber Years experience 
hours completed in reporting in guidance ae- reporting in teaching 
guidance and coun- tivities 
seling. 
None 1) 0-2 21 0 ~ .. 2 
Less than 3 g 3 - s 31 3 ..:;; 
3 - s 24 6-8 16 6.-8: 6 .. 8 28 9 - 11 .6 9 - 11·. 
9 - 11 7 12 - 14 '6 12 - 14 
12 - 14 15 1.5 - 17 s lS - 17. 
15 - 17 0 16 - 20 ). 18 - 20 
18 or more s More.than 20 7 More than 20 
Master's Degree 2 flot specified 26 Not spec1.f1ed 
Not specified 36 
Number 
reporting 
11 
21 
7 
9 
12 
16 
10 )0 2; 
...., 
""'1 
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In-service 1:raininP;;; g! f.acultx 
The Guidance Handbook places the responsibility of 
encouraging and assisting guidance persom1el to secure pro-
f'essiona.l training in guidance, and providing in-service 
training in guidance for all start members, on the princi-
pal.1 Some or the specifics that a princ~pal can support as 
a means for initiating group planning and action according 
to Dugan are: 
___ faculty meetings devoted specifically to guidance 
plans and counseling needs ot students. · 
...:.,:_in•service training of· faculty through di$CUSSions 
led by trained guidance leaders, reports ot local 
youth surveys and follow-up studies, illustrative 
case-study conterenceei and provision ot adequate 
literature and materia s for staff use. 
_taettlty attendance at gti1dance workshops and · 
summer schools to augment professional training 
in this area. 
___ formation of a guidance council or committee to 
serve as poi~t ot origin. tor specific proposals 
and plans for. ·counseling service.2 
Looking into the tuture·in regards to guidance ac• 
tivities, Zeran and Jones predict we will see "Inservice 
training among the teachers as they work from day to day 
on their jobs," and that continuous leadership must be given 
1 Commonwealth ot Virginia, State Board of Education, 
Guipance Handbook (Ricbtnondf Va.: State Department of Educa-
tion, 1951), PP• III·A-2 • ll•A•3• 
2 Willis E. Dugan, "Counseling and Guidance in the 
Secondary School," The Bulletin ot the National Association 
of § .. econdaf; SchoolPrinciR!ls, Vol~ 35, Jan. l9SI, Nu!!lber 
!75., P• 3 • 
to those on the job to the end that there is ever-improving 
use ot the skills and knowledge which they already possess 
and in order that they tr.a.y learn new skills and knowledge.3 
?9 
Provision for in-service training in guidance in the 
Group III schools, included in this survey, is tabulated in 
Table XVII. A glance at the table will reveal that five of 
the six methods suggested in the questionnaire are being 
provided in more than halt of the schools. 'Teachers' meet-
ings devoted to discussion of the use of records and to 
general discussion of guidance problems are used in approxi-
mately 75 per cent of the echools to provide in-service 
traiuing. Seventy-eight, or 64 per cent, of the schools use 
teachers' meetings for studyin,::.t of tests used and interpre-
tation of tests. It is the opinion of the writer. as stated 
previously,4 that more study of tests and test interpretation 
would be a valuable part ol in-service training. 
Providing teachers with information about summer g;uid-
ance courses is used as a method for in-service training in 
approximately 58 per cent or the schools. Fifty~four per 
cent of the respondents indicated they make a special effort 
to make available to teachers cur:rent periodicals on guidance. 
3 F • R. Zeran and Galen Jones "The f~ational Picture 
of Guidance and Pupil .Personnel Servlce, ~' 'rhe Bulletin of 
~ National Association 2f Se~o~.qa?l Schoor-Principa!s-;-
Vol. 32 1 Oct. 1948, Number 156, p. 2. 
4 See P• 56. 
TABLE XVII 
NUMBER AND PERCENTAGE OF SCHOOLS 
PROVIDING IN·SERVlCE TRAINING 
Kinds ot in-service training 
Teaehers•·meetings devoted to discussion 
ot use ot records 
Teachers• meetings devoted to general 
discussion ot guidance problems 
Teachers' meetings devoted to study of use 
and interpretation of tests 
Providing teachers with information about 
summer guidance courses 
Special effort to make available current 
· periodicals on guidance 
Case conference, or start clinic, bringing 
together material on a student 
Number 
reporting 
93 
90 
78 
70 
66 
40 
so 
Per 
cent 
76.7 
74.2 
64.3 
57.7 
;4.4 
33.0 
The case conference, or staff clinic, bringing to• 
gether material on a student was the least used of the 
methods for providing in-service training. This method is 
being used in ·one third of the schools. 
It ts the opinion of the writer that i.f arousing the 
interest of the teachers in the program of guidance and then 
providing -in-service training would seem ·to be a good method 
for increasing the efficiency or guidanca·activities,·the 
srrall schools of' Virginia are making some efforts alon~ 
these lines. 
0Rinio~ .2.f Respond~nts Concernin~ Guidance prq~rams 
The writer feels that the value of the questionnaire 
used in this study is in determining the existence or guid-
ance activities and that it would be inadequate as a basis 
for evuluating the effectiveness or the guidance being given 
in these and other schools in Virginia. However, two ques-
tions were in.eluded asking the opinion of the respondents in 
regard to progress and limitations to progress of the pro-
gram. 
The replies concerning progress are recorded in Table 
XVIII, Approxima.tely four fifths of the respondents feel 
that the cumulative records are more complete than they were 
tive years ago· and a. more adequate testing progrelm exists. 
TABLE XVIII 
RESPONDENTS' OPINION mmAHtllNG PROGRESS 
DURING THI!: PAST PIVE YEARS 
Area ot progress 
More complete cumulative records 
Moreadequate testing program 
More individual counseling 
More provision tor vocational information 
Increased holding power of school 
Other 
No progress 
Not specified 
Number Per 
reporting cent 
95 78.4 
92 75.9 
e1 66.a 
70 57.7 
41 33.8 
3 2.; 
i o.e 
4 3.3 
Sixty-six per cent of the respondents feel that more indi· 
vidual counseling is being given now than five years ago. 
Seventy respondents believe that there is more provision for 
vocational information, and only 41 feel that the holding 
power or their school has increased 1n the past five years. 
One person ~ote th~t, in his opinion, no progress has been 
made during this period ·or time. Three of th~ respondents 
did not check any ot the specific ways in which their pro-
gram has progressed in the past fiva. years, but ther stated 
that this was their first year in that particular school and 
"'". . 
, it was impossible tor them to express any opinions in re-
gards to the progress or the guidance activities during the 
past live years in their school. 
The limitations to successful work most .frequently. 
mentioned was the pressure or time (Table XIX). The number 
0£ teachers ina small high school is limited and in order 
to otter a choice ot subjects each one carries a heavy load. 
Therefore, even it the schedule. is arranged to permit th.em 
.free time tor counseling, the pressure exerted by many 
duties in connection with teaching limits their effective-
ness. 
Closely allied and ranking second in frequency along 
with a limited budget is sufficient time allotted in the 
schedule. iirore than three fifths or the respondents ex-
pressed the opinion that a limited budget was a serious 
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limitation to the success of their work. Ranking next in· 
frequency as a limitation was the attitude and preparation 
of teachers. However, five ot the respondents qualified 
their responses by either drawing a line through the word 
"attitudett in the quest1onna.1re or writing that the "prepa• 
ration ot teachers only" and not the attitudes was a limita-
tion. 
Non-cooperation of parents wae listed as being a 
limitation in 3S per cent of the cases. In addition to the 
limitations suggested on the questionnaire, several respond-
ents also gave the following as limitations, which also 
shows the apparent general type or guidance services offered 
in their schools. 
fJo spare periods or rooms• 
The fact.that even if we discover exactly which 
courses and experiences a student should have we can 
give them only a limited eollege preparatory or com-
mercial course. These two choices fit only a very 
small percentage of our students. Therefore, guid· 
an ce, except to hel.P improve ea ch student's reading 
and study ability, does not mean mueh in this.school. 
Consequently, there is apathy on everyone's part. 
Ho person or committee specifically assigned to 
duties. 
tack of properly trained counselor. 
We have only three teachers assigned to high school. 
Impossible to get everything done. 
Being isolated as we are, and a small school, we 
do not have many people nor industries to draw upon 
to present "liven cases. 
TABLE XIX 
I.IMITATION TO GUIDAMCE SERVICES 
Limitation to success or work 
Pressure ot Time 
Insufficient Time in Schedule 
Limited Budget 
Attitude & Preparation ot Teachers 
Non-cooperation of parents 
Number Per 
reporting cent 
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Table XIX is based only on the number or times an 
item was cheeked. Respondents bad been asked to rank the 
items in order.of importance as a limitation but only a part 
ot them· did so. It is interesting to note th.at., "pressure or 
t1me" .. was ranked first in importance mere often than any 
other item, being given that rank by 29 persons. Insuffi-
cient time allotted in the schedule was ranked first by 18 
persons. Limited budget, attitude and preparation ct 
teachers and· non•cooperat1on we:re ·given first rank by 11, 9 · 
and 3 respondents respectively. 
Sgmmtu·:z 
On the basis or the incomplete response con.cerning 
the training and experience or the persons performing the 
counselor's function only broad generalizations can be made. 
A small percentage ot teachers who-bave had no formal train• 
ing in guidance and counseling are performing a counselor's 
£unction. One halt of the counselors have less than eight 
semester hours credit in guidance and counseling courses. 
One fourth or the people who perform a counselor's £unction 
have anywhere from nine to eighteen or more semester hours 
work in guidance and counseling. 
The majority.of the individuals who perform the coun• 
selor's functions have less than six years' experience in 
guidance activities. One third or the counselor's have had 
less than six years' experience as teachers. 
In-service training as reported is provided in more 
than half'·of the schools by means .ot teachers• meetings de-
voted to (l) d.1scuss1on of the use .,of records, (2f ~~eneral 
discussion of g1J.idance programs and (3) atu.dy1ng or tests 
.. 
and test interpretations; by means or making available to 
teachers current periodicals on. guidance and by providing 
teacher&. with information about summer guidance courses. 
8? . 
About four fifths or the respqndents indicated a 
belier that their guidance programs have progressed during 
the past five years in the completeness of cumulative records 
and a more adequate testing program. About two thirds £elt 
tha~ progress is evident in the amoun,.-, ot individual counsel-
ing. A little more than halt felt that progress is evident 
in the proviaion .tor vocational information. Th1s is merely 
expression of opinion on the par't ot the respondents but 
perhaps it does indicate a trend to more interest in guid• 
" ance activities and more effort to provide an adequate 
progra.m. 
Pressure of ·time was mentioned most frequently as the 
limitation or guidance work, 
CHAPTER VII 
SUMMARY AND· CONCLUSIONS, 
WITH SUOGESTIOHS FOR FURTHER STUDY 
It was the purpose ot this study to determine (1) 
the administration ot guidance activities in Group III 
high schools ot Virginia and (2) the existence of specific 
activities in the areas ot information and assistance to 
pupils; individual inventory; and aid in orientation of 
those entering high school, or leaving it to enter college 
or a vocation. 
Interest in the subject was aroused when the writer 
was taking graduate courses at the University or Richmond. 
Methods ot procedure included reading widely in the field 
ot secondary school gu1dance1 obtaining cooperation of high 
school principals 1n the Group 111 schools through a pre• 
liminary postcard survey, visiting· several ot the Group III 
high schools to get first-band information on the guidance · 
services in operation, and final~y compiling a questionnaire 
on guidance activities. This was.sent'to 152 Group Ill high 
schools and responses were received from 121 schools. 
The following information was obtained from the 121 
Group· III high schools: 
(1) Approximately 50 per cent of the schools of this 
group are organized under the 7•5 plan. 
(2) Enrollment of the 121 schools ranged from 24 to 
343, with 68 per cent having betwe.en 50 and 200 students. 
(J) In 44 per cent or the schools, one person is 
responsible for guidance and when one perso~ has this re-
sponsibility J it is usually the principal. 
( 4) '!'he home .room plan for guidance is used in 67 
per cent or the schools. 
(;) Responsibilities reported most often for those 
with guidance funet1ons are emotional problems or students, 
orientation into high school, and curriculum guidance. 
(6) Clerical help for guidance work is not usually 
found; 60 per cent or the schools replied it is not avail-
able. 
(7) Time in the daily schedule for guidance activi-
ties and counseling is provided in 82 per cent or the 
schools. 
(8) A special space tor interviews and counseling is 
provided 1n 64 per cent of the schools. 
(9) The most frequently offered curricula are the 
general, the college preparatory, home economies, business 
education and agriculture. Five or more types of curricula 
are offered by more than SO per cent of the schools. 
(10) A variety or group activities promoting social-
civic and recreational adjustment is offered by the majority 
of schools. 
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(ll) Numerous activities to provide educational-
vocational information were reported. Those which give out 
tacts were listed more often than those providing first-hand 
contact. 
(12) The location or occupational-educational books 
and printed matter is in the library in almost all the 
schools. 
(13) Very little financial aid for providing guidance 
materials is given by the school boards. 
(14) Cumulative records are kept by 97 per cent or 
the schools and are used rather generally tor guidance. 
(lS) School records moat often show scholastic 
achievement and standardized test results. Few schools 
record social ratings by teachers, health habits, work ex• 
perierice, personality ratings and home duties. 
(16) A need for wider use and understanding or tests 
is apparent, particularly interest and aptitude tests. 
(17) The majority ot schools reported a special 
effort to foresee problems, although half of the schoola do 
not arrange interviews or counseling tor every pupil. 
( 18) A pupil is not likely to have the same adviser 
throughout. his high school career. 
(19) The State and Regional Consultation Services 
provided a great deal of assistance to the schools. The most 
helpful aid reported was the publication Work ~ Xraining. 
(20) A diversified in-ser·wice training program is 
carried on in more than half the schools. 
(21) Orientation of various types is provided in 
approximately half the schools. 
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(22) The most common recognition of individual dif-
ferences comes through conferences with failing students and 
variation in the number of subjects carried. 
(23) In the area of mental hygiene, recogµition of 
maladjustment was reported most frequently tor non-cooperation, 
indifference and dishonesty. 
(24) Pre-college guidance is offered by four fifths 
of the schools. 
(25) Persons acting as counselors in two thirds of 
the schools have had training and experience in guidance and 
counseling. 
(26) Seventy-seven per cent or the schools reported 
they had no follow-up plan ror drop-outs or graduates. 
( 27) Most of the respondents expresf:~ed a feeling 
that their guidance prof,,rams were progressing in one or more 
areas, although limited by pressure or time. 
These results are limited by both the small number or 
schools surveyed, and the inability to evaluate the adequacy 
with which these activities are being carried on. One can 
not, from the present study, ascertain with any degree of 
certainty how effective the reported activities are in ac-
complishing the best adjustment or the .individual. 
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Althousr..h the effectiveness ot the guidance programs 
can not be judged by these findings, certain suggestions can 
be made. . These include the following. 
(l) The guidance programs might well be more deli• 
nitely organised and planned in the Group ~II schools. 
(2) The State Department ol Education, it it does 
not alriea.dy have plans to do so, might attempt to replace 
the types of services to the schools which were rendered by 
the Regional and State Consultation Services. 
(3) The superintendent should include in his budget 
·for each school funds ava1la9le tor guidance materials. 
(4) Each school should attempt to evaluate its own 
guidance program, with the idea ot ·improving its services. 
Form 0 ot the Evaluative Criteria, 1950 Edition, might well 
be used as the basis tor thie evaloo.tion. 
(5) Each comnnan1ty might make a study ot local needs 
and opportunities. This knowledge would be utilized in 
plann2ng and organizing educational and vocational oppor-
tunities and information. 
(6) A study or tests and their uses should be made 
in each school as part of the in-service training program. 
( 7) An increased in-service training prograni could 
be helpful to the entire staf£ or each school. 
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(8) A greater awareness or how to recognize need for 
and to promote better mental hygiene would perhaps eliminate 
~ome discipline problems and would provide better pupil ad~ 
just.ment. 
'The completion ot this study leaves many questions 
unanswered, which might be worth turther inV'estig2,tion. Among 
these are the f.ollowing: 
(1) A study or the effectiveness of providing oppor-
tunities for groups to .learn by working and playing·together. 
(2) . A study ot ways in which occupational informa-
tion is presented to students •. 
(3) ~. A study of the eftect ot the. New Accrediting 
Standards for Secondary Schools in Virginia· on the guidance 
services in. small high schools. 
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Dear Fellow-Educator: 
APPENDIX A 
Montross, Virginia 
March 14, 1952 
Enclosed you will find a questionnaire which has been drawn up to obtain 
information on the guidance practices in Group III schools in Vi1~ginia, 
You indicated on a preliminary survey that you would be willing to aYis1..ror. 
As a principal of a Group III high school in Virginia, I am interested 
in dotormining the extent of cortain guidance practices in the Q;_~oup III 
schools. My reading and intervLws in connection with my graduate '.Jork 
in education at the Un5.versi ty of Richmond has shown that thoro is iH1 
increasing awareness of tho value of guidance, and &n interview with Mr. 
James Patton of tho State Consultation Service, convinced me that a 
study of the significant progress of the amount and kind of guidance being 
offered in Group III schools might b8 useful. There arc two reasons for 
this survey: 
1. To obtain information to bo used in my thesis as a partial ful.-
fillmont of the requirements for a Master Of Science in Education 
DogrcG at the University of Richmond. 
2. To make available information on tho most widespread practices 
and tho most desirable procedures of guidance practices in the 
Group III schools in Virginia. 
Realizing that you are very busy, I hav3 endeavored to put the enclosed 
questionnaire in a form that you can answer most easily and rapidly. 
Although it has four pages, it is principally a chock list which can be 
answered as you read. Ther·~foro it is requested that you road it over, 
fill it out as soon as convenient, and return it to me by April 7, 1952. 
A stamped and addressed envelope is enclosed for your rDply. 
Your cooperation in making this survey as representative as possible of 
all the Group III schools in Virginia will bo appreciated. Your identity 
will not be revealed in the handling of this material. Only the results 
of tho grouped data will be usod and I shall be ~lad to send you a sum-
mary of tho results if you desire it. 
I wish to thank you in advance for the consideration which you extend in 
filling out this questionnaire. With kind regards, I am 
Sin,.ce:rcly yours, 
:6~~/1 
Edward M, Branich 
,:;opy of Preliminary Postal Card 
Dear Fellow Educator: 
As a graduate student in the field of education I 
am intf~rested in learning the type of guidarice th.at is 
beinr; given in Group III high schools in Virginia. 
I realize how busy you are, but I should appreciate 
it very much if y.ou would check the attached post card 
and drop it in the mail box as promptly as possible. 
Even if you have no organized .::·uidance pro1::;ram, I 
am inte:r•ested in the return of the card. 
'£hank you very much .for your cooperation. 
Sincerely, 
s/ 
Edward M. Branich 
1. Do you have an organized f;uidance pro;rram? Yes No 
2, Is it directed by one person? Yes_No ·- Committee?-= 
3. t'i.hat percent or time do(es) the personf s} devote to it? 
Full Time_Half time Hours per day 
4. Is specific individuai {J.ddunce given'";'C'ither by the 
·aboV'et directors or teachers in the following: 
Orientation Social civic Recreational 
Health_Aca<len:i.ic ·vocational_Pre Col'i"ege_ 
Placement and follow up_Personal problems_ 
s. Has any member of your start had specific training in 
guidance or personnel procedure? Yes_No_ 
6. Do you make use of the services offered by the State 
Consultation Services? Yes I\lo 
- -7. Would you be 'h1illir1g to cooperate in further study of 
guidance practices in Group Ill schools by answering a 
more detailed questionnaire? Yes No 
Name of School Signed __ - _____ _ 
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l~ School ·• · 
Position of person filling in questionnaire ______ , -·---·~--------- ~------~~-
~· • t 
2. Plan of school: 7-4_ 7-5_ 8.:..4_ 6-3-3 __ 6 .... 2-4 __ Other?__,,. __ 
3.r. Enrollment of high school~ Grades 9 thru 12 only: ____ _ 
I . 
4 .. What currichla are of fe:red? 
......._College preparatory 
_General 
____ Trade & Industry ____ Agriculture 
Business Education Home Economics 
·Fine Arts =Other~ Specify _ __._,_Industrial Arts 
' ·---
54 Is the responsibility for the overall guidance program placed ~ith one person? 
Yes No 
Ev;lir y;;;:-answer is ''J.10 11·; I should appreciate your further response. 
6Q To whom· is this responsibility assigned: (Check more than one if necessary) 
____ Superintendent ____ Class roo~ teachers ____ Counselor 
____ Principal ..___Home room adviser ~Other? Specify----~.._.. __ _ 
7p Training of persons performing counselor's function;(If more than one pe:tson11 
please use back of sheet to list additional information for each) 
Number of semester hours completed in guidance and counseling?. , , . 
Years experience in guidance activities?~------
Years experience in teaching? __ ~..-.---
8e Have you used the State or Regional Consultation Services for assistance? Often ___ 
Seldom_ Never_. Nature of services received? ______ :-___ _. ____ _ 
9~ Is 'clerical help awilable especially for guidance work? Yes~ No~ 
io~ If so, is this help volunteer_,__ or paid __ , adult_ or student_? 
11.- Are individual.guidance opportunities (interviews, counseling) scheduled for all 
students? Yes ____ No ____ 
120 How many class periods are alldwed th~ counselor, for guidance activities, in the 
daily schedule for 1951-52? None_,__ 1~ 2~~ 3___,. 4 ____ 5__.,. 6___.._ 
13.. Is a special space provided for interviews and counseling? Ye~..,.,_ No_ 
14. Does each student have the same adviser thro~ghout high school? Yes~~ No~-
15. Do you use the home room plan for guidanc~? Yes ____ No.,.._..,... 
16.., Check the functions for which those 
____ Orientation into high school 
___,..Financial problems of students 
____,.Social problems -Of students 
...__..Emotional problems of students 
Home room activities · 
. Supervision of extra-curricular 
activities 
assigned guidance duties are r~sponsible: 
--~Cur~iculum guidance · 
_Discipline 
____ control of attendance 
__ Quality of students' work , 
..,,......_Educational-vocational guidance 
· ____ Job placement 
_others'? Specify ________ _._ ____ _ 
17., Is special effort ma.de to for"esee proble1ns and treat them tht"ough guidance? 
Yes_ No_. Type of problems?----------------·-----· 
18. Is a cumulative record kept for each student? Yes_ No_ 
----··------------
19. Are cumulative records kept for each iJtudent? Yes No 
..-- --
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20. To whom are they available aside from the admini$trative staff? 
All teachers~ Only teachers concerned with guidance __ 
Comment: 
---------------· 
21. Check the following items which are included in your school records: 
_Family background __ Scholastic achievement 
_Nationality __ Causes of failure 
__ Occupations of parents ~Attendance 
~Home Conditions ~-Causes of absence 
__ Language spoken __ _Participi tation in activities 
_No. brothers & sisters __ Offi.'°'es held 
__ Age rank in family __ Indivjdual recreat:l.omi.l choices 
_Home duties ___ Hobb.1eG 
_Physical development _,_.Jfovie preferences 
_Findings of medical exam. _ _A thlet:;,.c inter·ests 
_Health habits(Amt.sleep,diet,etc.) __ Social ratini:;s by teachGrs 
_standardized test results ___ Pe:coonality re.tings 
_Educational plans ___ Vocational interests 
~Aptitude in courses having ____ Work experience 
exploratory aignificance ____ MisdGmeanors and disciplinary action 
Others? _______ ·---·---------------·----
22. Check those of the following standardized tests which are given: 
Please §dd ~Q Qf ~.§.st ?-fifil: it..§1.!k. 
__ Group intelligence __ ---------·---
___ To all . -~--~~~~--~-~~-~~~· ~-~---~--· 
_To problem students --··--- -----
-~To studonts in~_Grade ------~--~----~~------~-
__ Individual intelligence__ _ _ --------------
___;_Vocabulary----_________ _ ----- __ _ 
_ Reading ---~--- ···-- --------
_Personality rating scales ------------·-.. -----------
Achievement 
- Aptitude (Sp;cial~billty7r progn~stic)- -====-=-----
__ Other? Specify ----- ___ ------
----------
23. Source of finances for the testing program: School Funds_ School Board ____ _ 
State_ Other_. Cormnent: _ __ --·-----
24. Check all of the following methods used to give students educational and vocation-
al information: 
____ Printed or duplicated material concerning program of studies 
_students' handbook. 
__ Guidance issue of school pap.Jr 
~Exploratory courses 
~Courses on occupations. At what grade level? 
Units on vocations within another course or courses 
Printed material on college entrance requirements 
~College Day (College representatives visiting school) 
__ Career Day 
___ Description of opportunities for vocational training 
~Study of community opportunities for work 
--~Occupational books, pamphlets, magazines in library or guidance room 
~Visual presentation (e.g.,motion pictures, exhibits, posters) 
Visits to industrial and commercial concerns 
-~Personal interviews with students by business and professional men 
-Others? Specify ___ ------
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25~ Where are the occupational-educational books; etc .. , J ocated? Libre.ry_ 
Guidance Room ___ Principal Is office __ Other? Specif~r-----·----·----· 
26. Source(s) of financial aid for providing guidance materials (Pamphlets, magazines 
occupational information~ etc.) School Funds __ School Board_ State_ 
Library Order ____ Other ___ Specify ------~-------~--~--~--------~-
27~ Do you have a plan providing orientation for entering students in: 
___ Planning high school career ____ Civic responsibility 
____ Social relationships Location and use of school facilities, 
e.g., library, cafeteria, etc. 
Comment: ___ ---~ ---------~----
2S. Do you provide any pre-college guidance? Yes_ No_ 
Comment: 
---·------ --·- ·------ -·----·----------
29. By which of the following moans do you provide for individual differences? 
____ Varied number of subjects carried _Special courses for students who have 
_Homogeneous grouping · failed 
___ Guidance in how to study ____ Provisions permitting capable students 
_Special coachfog of slow students to "skip" grade or courses 
____ conferences with failing students ___ Differentiated assignments within . 
Others?_ class for slow and gifted students 
____ Differentiated assignments out of 
30. Check the following items which 
and recreational programs: 
class for slow and gifted students 
are included in your civic, educational, social 
____ student planned and conducted assemblies 
____ student governing group with definite responsibilities 
_Clubs opento all girls, such as Girl. Reserves 
_Clubs open to all boys, such as Hi-Y 
_Cooperation with Boy Scouts, l''.F .A., 4-H Groups 
_;___Subject matter clubs, hobby groups, etc., 
____ Group recreation, such as parties, picnics for entire group 
____ Class or club picnics, parties, banquets 
~Recreation planned with parents participating 
Other?_. -------------
31. Below are listed certain personality traits. Check any items on which effort is 
made to discover underlying-attitudes and experiences which may have brought 
forth this reaction. · 
___ Feelings of inadequacy --~Insociability 
____ Unhappy relation. to parents --~Indifference 
____ Self-consciousness ____ Despondency 
____ Non-cooperation __ Unhappiness 
____ Friendlessness __ Habit formation 
Others? orders, etc .. 
_Dishonesty 
_Timidity 
_Resentment 
_suspiciousness 
such as tics, speach dis-
32, Double check those of the above list for which in Sf?Elcific instances .§2 ~ 101.§ 
~Q:t something has been don8 to provide for better mental hygiene. 
33. Do you have a follow-up plan for drop-outs and graduates· other than the State 
wido study of 1939-40 graduates? Yes ____ NO __ _ 
Comment: __ . 
35. 
10.3 
Check any of the following mGans by whi<:h you pr.:iv:.J.c :·c.r ·::r.--servi".!e training in 
guidance for the teaching staff: 
_Teachers' m~eting devoted to discussion of use of recorcG 
_Teachers' meeting devoted to study of used and inte:r-pretation of tests 
..;........Teachers' meeting devoted to general discussi0n of guidance problems 
~Case conference, or staff clinic, bringing together material on a student 
~Providing teachers with information about summer guidance courses 
~A special effort to make available to teachers current periodicals 9n 
guidance 
Specify any others=~---~~~~--------~----------- -----·------~--~--
Check specific ways in which your guidance program has progressed in the past 
five years: 
____ More complete cumulative records 
___ More adequate testing program 
____ More provision for vocational information 
___ More indivicual counseling 
___ Increased holding power of your school 
Other? 
---------·-·--- ·-----· - ----··---·------
36. What are the most serious limitations to the success of your work? 
Numb~r. in the ~ of importance. 
____ Pressure of time 
___ Insufficient time allotted in schedule 
____ Limited budget 
____ Non-cooperation of parents 
___ Attitude and preparation of teachers 
Others? ______ ~------·------~----
Would you like to have a copy of the results of this survey? Yes___ No~ 
Name ___ ~--~~--~·-----------------
APPENDIX D 
Su·mmer Courses In Guidance 
Following its a n n u a 1 custom, 
WORK AND TRAINING presents the 
latest information available regard-
ing the summer school offerings in 
guidance at Virginia colleges for 
1952. 
BRIDGEWATER COLLEGE 
Measurements and Guidance. 
Three hours. Major emphasis will 
be placed on principles of organiz-
ing and administering a program of 
guidance in the public schools, 
especially high school. Attention will 
also be given to tests and measure-
ments as they relate to the guidance 
process. Instructor to be announced. 
EMORY AND HENRY COLLEGE 
411. Educational Tests and Meas-
urements. Three semester hours. June 
16-July 19. A knowledge of the 
methods and instruments of objective 
measurement is an important and 
necessary part of any public school 
administrator, supervisor, or teacher 
loday. The nature, construction, and 
uses of educational tests and scales, 
and important tests and scales in the 
different fields, methods of scoring, 
educational norms and their uses, 
and the uses of standard tests and 
scales as teaching instruments, and 
!heir administrative and supervisory 
uses are treated at length. Enough 
statistical information is given to en-
able the student to interpret the re-
sults. Open to juniors and seniors, 
and to others who have had teach-
!ng experience, by permission of the 
Instructor. There will be a fee of 
$1.50 to pay for the necessary ma-
lerials. 
3II. Child Psychology. Three se-
rnester hours. July 21 to August 23. 
The instincts, emotions, and general 
tendencies of children up to the age 
of twelve or fourteen are studied. 
Early tendencies which may lead to 
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serious difficulties are pointed out 
and remedial measures are suggest-
ed. Each student is required to make 
a detailed report of observation on 
at least one child. Prerequisite: Psy-
chology 211. 
LONGWOOD COLLEGE 
Ed u c a t ion 357S. Standardized 
Tests. The selection, administration, 
scoring, and interpretation of stand-
ardized tests used in elementary and 
high schools. Five-week course, June 
16 to July 19. Three semester hours 
credit. Laboratory fee, $2.00. Instruc-
tor, Mrs. Kathleen G. Cover, Region-
al Supervisor of Guidance. 
Education 339S. The Role of the 
Classroom Teacher in Guidance.· A 
course for both elementary and high 
school teachers. The responsibilities 
· · of teachers in the total guidance 
program will be examined. Tech-
niques of guidance will be studied. 
Eight-week course, June 16 to August 
9. Three semester hours credit. In-
structor, Mrs. Kathleen G. Cover, Re-
gional Supervisor of Guidance. 
LYNCHBURG COLLEGE 
A-282-11. Guidance, Testing, and 
Evaluation. July 21 to August 23. 
Three hours credit. Instructor, Albert 
H. Shuster. Special attention in this 
course is given to the child-study 
and guidance function of the class-
room. teacher and to the techniques 
of evaluating the outcome of educa-
tion on the elementary and secon-
dary school levels. 
MADISON COLLEGE 
Guidance in the High School. June 
16 to July 11. Instructor, Mr. Alfred 
K. Eagle. An overview of adequate 
guidance services will include iden-
tification of the problems of adoles-
cents and how to solve them. Ma-
terials fee: $1.00. 
Counseling. July 14 to August 8. In-
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Suggested High 
School Record Form 
At the request of the Principal's 
Association a committee from that 
association and members of the State 
Department of Education worked out 
a new high school record form. The 
present plan is that if the form, 
shown on pages 3-6, is acceptable, 
it will be provided by the State De-
partment of Education to those high 
schools in the State of Virginia who 
do not already have an adequate 
record of their students. It would of 
course be advisable for schools to 
continue using their own forms if 
they are as comprehensive and more 
suitable to the local situation. 
This record card attempts to pro-
vide: 
1. The basic information needed 
by school administrators and teach-
ers in the systematic appraisal of a 
student's growth and development 
toward the objectives that have been 
established by the school, the stu-
dent, and the student's parents. 
2. Information usually requested 
by colleges considering the admis-
sion of a student. 
3. Information often requested 
by prospective employers. 
Suggestions for ready access of 
material: 
1. Many junior and senior high 
schools are now receiving a manila 
folder with the record oi the student's 
development in the e 1 em en ta ry 
grades. It is suggested that the forms 
on pages 3-6 be inserted in this fold-
er to provide a developmental case 
h.istory of the student. When manila 
folders do not come up from the ele-
mentary grades, it is recommended 
that folders be secured and that 
these two forms plus the health rec-
ord HPE-h-1 serve as the basis for 
cumulative records of each individ-
ual high school student. 
ROUTING: 
From Principal: 
To Teacher-
Counselors 
To Librarian 
l. _____ _ 
2. _____ _ 
3, ____ _;__ 
for Files ---------
RECORD FORMS (Cont'd) 
Suggestions for recording data: 
Page 1-It is suggested that 
such information as parent or guard-
ian, present address, occupation of 
the parent, and any other informa-
tion which might be sub i e c t to 
change be written in with pencil so 
as to be easily kept up to date. 
It is suggested that when a stu-
dent transfers from another school 
his grades be entered in the appro-
priate column with a notation of 
the school in which the student earn-
ed those grades. Others may prefer 
to keep this information in a different 
colored pencil. 
Page 2-Attention is called to 
the fact that the health record section 
is to be completed when the record 
of the pupil is terminated and placed 
in an inactive ·file. Current informa-
tion is listed on the state health form, 
HPE-h-1. 
Under family data, the school can 
use its own discretion as to what to 
put in comments. Such things as 
whether the parents were living to-
gether when he was growing up, did 
family finances affect his attitude or 
work, was he unduly neglected or 
sheltered in childhood, did he have 
an opportunity for normal social de-
velopment, etc.'i 
Page 3-It might be advisable 
to clip the photo rather than paste it, 
and it would be important to give 
the age of the pupil and the date 
the picture was taken. 
Under standardized test date, it is 
recommended that in addition to the 
information recorded, the individual 
profile sheets be included in the cu-
mulative folder and a suitable nota-
tion made in this space. This would 
be particularly true where there were 
a large number of sub-sections. 
Under section entitled ''Significant 
Limitations, Outstanding Abilities, 
Other Comments," remarks should be 
dated and signed by the observer so 
as to be evaluated in the proper 
perspective. 
Page 4--Personal data record 
section is a confidential terminal 
evaluation. This evaluation will be 
more meaningful if it is developed 
over a period of several years with 
several teachers participating in the 
evaluation. This section could be 
considered an attempt at appraising 
the individual's normal behavior 
pattern with a desire to help him im-
prove wherever poss'ible and to give 
a true. picture of his behavior to 
persons who might be in a position 
to further assist the student. 
2 
RECORD FORMS (Cont'd) 
The above suggestions touch only 
a few of the more pertinent questions 
that might arise concerning these 
new record forms. Any suggestions 
or criticisms regarding these forms 
will be greatly appreciated. 
These forms will probably be pre-
sented to the Principal's conferences 
this summer for approval, rejection, 
:)r revision. It would be most helpful 
to the committee if you would send 
your suggestions immediately to the 
Chairman of this committee. 
Clarence L. Kent, Chairman 
State Department of Education 
State Consultation Service 
815 E. Franklin Street 
Richmond 19, Virginia 
SUMMER COURSES (Cont'd) 
structor, Mr. Alfred K. Eagle. Actual 
experience in counseling high school . 
students will be provided. Materials 
fee: $1.00. Prerequisite: Ed. 85 or 
experience in guidance testing. 
Problems in Child Study. June 16 to 
July 11. Repeated July 14 to August 
8 .. Instructor, Dr. Charles Caldwell. 
This course is designed for those 
who are working or plan to work 
with children. The principles which 
explain child growth and develop-
ment, and the causes of children's 
behavior will be considered. The 
course will also include an analysis 
::md discussion of behavior records 
prepared by teachers as well as the 
problems teachers encounter in 
working with children in their class-
rooms. Opportunity will be provided 
for observation. 
Enrollment will be limited to 30. 
A d v a n c e registration is advised. 
Write to Dr. Charles G. Caldwell, 
Madison College. 
MARY WASHINGTON COLLEGE 
Education 116. Theory and Prac-
tice of Guidance. The philosophy 
and function of guidance in educa-
tional institutions, with particular em-
phasis on the role of the teacher-coun-
selor in guidance programs. Conside-
eration is given such topics as coun-
seling, guidance in teaching, case 
studies, keeping of records, group 
guidance, orientation programs, apti-
tude testing, placement, use of occu-
pational information, and organiza-
tion of the guidance program. In-
structor to be announced. 
Intended for graduate students 
and advanced undergraduate stu-
dents. Three semester hours' grad-
uate credit may be obtained by stu-
(Continued on Paqe 7) 
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EIGHTH GRADE DATA: 
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Name Age Health Birthplace Education 
Father 
Occupation:* 
Mother 
Occupation:* 
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Occupation:* 
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. Additional Comments: ' 
Does pupil's family have a church preference? If so, what is it? 
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Last First Middle Sex Date of Birth 
PHOTO 
Date TRANSCRIPT SENT or iNQUIRY ANSWERED (Give aqe of pupil and 
Date of Picture) 
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1--
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.ANDARDIZED TEST DATA (See Individual Profile Sheets for additional information.) 
"' 
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gnificant limitations, outstanding abilities and other comments: 
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·ACTIVITIES RECORD 
List activities and organizations in which pupil actively participated: 
-
List major offices held by pupil: 
WORK EXPERIENCE (List all jobs including after-school, vacation and part-time). 
~~~~~~~~~~~~~~ 
Employer ......................................... . 
Date Started ..... _ .............................. . 
Date Stopped ........................ , .......... . 
Kind of Work._········---~---················· 
Hours and Pay ................................. . 
Like or Dislike-.............................. . 
Why and Comment!': ..................... . 
PERSONAL .DATA RECORD Confidential TERMINAL EVALUATION Date Grade 
Seriousness 
of Purpose I I I I 
Not Evidenced Some Average Above Ave. Purposeful 
Industry I I I I I 
Not Evidenced Needs Pressure Needs prodding Prepares Work Additional Work 
Initiative I I I I I 
Not Evidenced Initiative Average Above Ave. Very Much 
Concern 
for Others l I l l I 
Anti-Social Self-Oen tP..red Average Concerned Strongly Concerned 
Influence 
on Others l I I I l -
Not Evidenced Some Average Above Average Very Much 
Responsibility I l I I l 
--Not Evidenced Some Usually Dependable Conscientious Very 
Emotional 1 · I 
St:i.bility Very Emotional Excitable l I I I 
I I r 
Usually Well Balanced Very Stable. 
Apathetic Unresponsive 
Well-;Balanced 
_, 
SUMMER COURSES (Cont'd) 
dents who have been approved for 
graduate study by the Department 
of Education at the University of 
Virginia. Advanced undergraduate 
students may be permitted to enroll 
for undergraduate credit of three 
semester hours. The dates of the 
summer sessions are June 16 to 
August 8. 
RADFORD COLLEGE · 
Education 447. Principles of Guid-
ance for Classroom Teachers. Prere-
quisite: General Psychology. One 
session hour credit. Instructor, Dr. 
M'Ledge Moffett. Analyzes the activ-
ities of the school program and gives 
experience in techniques of personal, 
social, educational, and vocational 
guidance. 
Education 447 A. Guidance Tech-
niques for the Elementary Schools. 
One session hour credit. Mr. Paul E. 
Behrens, Instructor. For teachers, ad-
ministrators, and others having re-
sponsibility for elementary school 
pupils. Deals with such techniques 
as observations, anecdotal records, 
interviews, case studies, use of stan-
dardized tests, and various provi-
sions for individual differences. May 
be taken as a substitute for Educa-
tion 447. 
Education 556. Advanced Educa-
tional Guidance. Prerequisite: Under-
graduate course in Guidance or its 
equivalent. One session hour grad-
uate credit. Instructor, Dr. M'Ledge 
Moffett. Includes the principles and 
techniques of quidance and counsel-
ing designed to meet the needs of 
classroom teachers and school ad-
ministrators in developing and un-
derstanding of, and skills in, teacher-
pupil guidance in the school situa-
tion. 
Dates for the summer school 
courses are as follows: First term-
June 11 to July 16, Second term-
)uly 16 to August 20. 
ROANOKE COLLEGE 
Education 16. Guidance and Coun-
seling in Elementary and High 
School. Two or three semester hours 
credit. June 13 to July 25 (6 weeks' 
term) or June 13 to August 16 (9 
Weeks' term.) Instructor, Professor 
Silas. Physiological, psychological, 
social and personal aspects of 
growth and development. Methods 
?nd techniques of study and analyz-
ing the needs of children and youth; 
Procedures of the various phases of 
guidance - educational, vocational, 
social, and personal. 
April, 1952 
UNIVERSITY OF RICHMOND 
Ed. S327. "Guidance in the Sec-
ondary School." June 16 to July 25. 
Prerequisite: 9 hours in Education 
and Psychology. Three semester 
hours credit. Instructor, Dr. John F. 
Showalter. The need for guidance; 
concepts of guidance; its purposes; 
instruments of guidance; adminis-
trative, curricular, . and extra-class 
provisions for guidance; the teacher 
as counselor and personnel worker. 
Ed. S345. "Practice in Counseling 
Techniques." Three semester hours 
credit. A brief review of the basic 
principles of interviewing, cumula-
tive records, testing, use of occupa-
tional, educational, and personal ad-
justment information. Opportunity 
will be provided to ·counsel with high 
school students. This counseling is 
done under the supervision of Mr. 
Lucien D. Adams, formerly with the 
State Consultation Service and now 
Director of Instruction in Richmond 
Public Schools. Applicants must 
have succesfully completed Ed. S327 
or its equivalent. Counselors, admin-
istrators, or teachers having guid-
ance responsibilities in a Virginia 
High School will be given preference 
in considering applications since en-
rollment is limited. It is suggested 
that persons enrolling in this course 
do not enroll in another class. The 
class will meet for a period of three 
weeks, June 23 through July 11, from 
10:00 A.M. to 3:00 P.M. at John Mar-
shall High School in downtown Rich-
mond. 
UNIVERSITY OF VffiGINIA 
Twelve semester-hours of educa-
tion or psychology are prerequisite 
for the following courses. 
Education sll4. Mental Hygiene. 
June 23 to July 19. Three semester 
hours credit. Instructor, Miss Mary 
Walker Randolph. The elementary 
principles governing the develop-
ment of human behavior with par-
ticular reference to the cause and 
prevention of social and emotional 
maladjustment; the responsibility of 
the school for the cultivation of the 
wholesome personality. 
Education sll6. Theory and Prac-
tice of Guidance. June 23 to August 
16. Three semester hours credit. In-
structor,. Dr. Richard A. Meade. The 
philosophy and function of guidance 
in educational institutions, with par-
ticular emphasis on the role of the 
teacher-counselor in guidance pro-
grams. Consideration is given to 
such topics as counseling, guidance 
in teaching, case studies, keeping 
of records, group guidance, orienta-
tion programs, aptitude t e s ti n g, 
placement, use of occupational in-
formation, and organization of the 
:;ruidance program. 
Education sl35. Personnel Man-
agement in School Administration. 
June 23 to August 16. Three semester 
hours. Instructor, Dr. B. J. Chandler. 
Theory and practice in the adminis-
tration of the t ea c h i n g staff and 
school employees: selection, sala-
ries, tenure, retirement, classification 
and promotion, training-in-service. 
Emphasis is placed on the participa-
tion of educational workers in admin-
istrative activities. 
Education sl71. Human Relations 
in Education. June 23 to August 16. 
Three semester hours. Instructor, Dr. 
Earl R. Boggs. The diagnostic and 
remedial study of pupil-pupil and 
pupil-teacher relationships in the 
classroom. The administration of so-
ciometric analysis tests to pupils and 
the interpretation of results in terms 
of improved teaching-learning ac-
tivities. 
Education sl84. Human Growth 
and Development. June 23 to August 
16. Three semester hours. Dr. John 
Alexander Rorer, Instructor. The prin-
ciples of child development and their 
implications for guidance. 
Education s216. Individual Coun-
seling and Group Guidance. June 23 
to August 16. Three semester hours 
credit. Instructor, Mr. William W. 
Savage. The theory and techniques 
of individual counseling and group 
guidance are considered along with 
a treatment of such problems as the 
use of tests in gathering dati:r, pro-
cedures for studying groups, devel-
opment of cumulative records sys-
tems, and the evaluation of counsel-
ing procedures. 
Education s250-F. L ab or at or y 
Course in the Wechsler-Bellevue In-
telligence Scale. June 23 to August 
16. Three semester hours credit. In-
structor, Mr. Arthur J. Bachrach. A 
detailed study of the purpose and 
technique of the Wechsler-Bellevue 
Intelligence Scale for Adults. A gen-
eral approach to the problem of in-
telligence and its measurement. Lab-
oratory practice in administration, 
scoring, and interpretation of the 
Wechsler-Bellevue tests. 
Education s250-K. Mental Hygiene. 
June 23 to August 16 (one two-hour 
evening meeting each week during 
the eight-week session). One semes-
ter hour credit. Instructor, Mr. Arthur 
7 
f. Bachrach. The dynamics of human 
adjustment and a study of behavior, 
normal and aberrant, with. particular 
reference to the role of the school 
and home in the development of per-
sonality. 
Twelve semester-hours of psychol-
ogy or permission of the instructor 
are prerequisite for the following 
courses: 
Psychology sl 19. Psychology of 
Adolescence. June 23 to August 16. 
Three semester hours credit. Instruc-
tor to be announced. The examina-
tion of psychological and physio-
logical changes occurring during the 
adolescent period, with emphasis on 
attitudes and interests, social adjust-
ment, and behavior problems com-
ing out of the growth process. 
Psychology sl35. Aptitude Testing. 
June 23 to August 16. Three semes-
ter hours credit. Instructor to be an-
nounced. The construction, use, and 
interpretation of aptitude tests for vo-
cational guidance and industrial 
. placement. A review of the findings 
of aptitude testing for military classi-
fication in World War II is included. 
WORKSHOP COURSE 
Education sl07-J. Prob 1 ems in 
Guidance-Industrial and Business 
Practicum. June 23 to July 18. Four 
semester hours credit. Instructor, Dr. 
Fred B. Dixon. Members of this prob-
lems course will devote three of the 
four weeks period to first-hand work 
experience in business and indus-
tries in Richmond, Virginia. Those 
enrolled will be assigned to a job 
for first-hand work experience. In 
addition, students will meet in semi-
nar groups to discuss personnel op-
portunities and job requirements 
they are facing. Visits to key indus-
tries in and near Richmond will be 
scheduled. The group will assemble 
:rt the University on June 23 for or-
ganization and orientation and at the 
conclusion of the course will return 
to Charlottesville for a summarv and 
2valuation of the course. Enroliment 
in the course is limited to a maxi-
mum of twenty students. Students 
will be admitted on the basis of their 
qualifications for this type of work 
and the date on which their applica-
tions are received. Total fees will be 
$30.00 tuition for Virginians, plus 
$5.00 registration fee. Living and 
travel expenses will be kept to a 
miniµmm. 
VIRGINIA POLYTECHNIC 
INSTITUTE 
Education 401. Vocational and Ed-
B 
ucational Guidance. June 11 to July 
19. Three quarter credit hours. Prof-
fessor D. L. Kinnear. Prerequisites: 
none. Development, scope, purposes 
and methods employed in vocation-
al and educational programs in the 
administration of guidance programs 
in the smaller school systems. Fees: 
6 weeks summer term $30.00 for Vir-
ginia students, $60.00 for out-of-state 
students, for full programs. 
VIRGINIA STATE COLLEGE 
Ed. 182. Problems in Guidance. 
June 16 to August 15. No prerequi-
sites. 4 semester hours. Instructor, Mr. 
David N. Henderson. Designed to 
assist supervisors, principals, teach-
ers, and counselors to understand 
the problems of youth and to formu-
late techniques for their solution. 
Guidance 430. Principles of Guid-
ance. June 16 to August 15. Prerequi-
site: Graduate students only. 3 se-
mester hours. Instructor, Dr. Alonzo 
M. Myster. Conprehensive survey 
of field, techniques and practices, or-
ganization and administration of the 
guidance program. 
Guidance 432. Personality Adjust-
ment. June 16 to August 15. Prerequi-
site: Completion of five courses in 
guidance and/or psychology. 3 se-
mester hours. Instructor, Mr. Aubrey 
S. Escoffery. A study of personality 
maladjustments, procedures for pre-
vention and correction, and critical 
review of the literature. 
Guidance 433. Occupational Infor-
mation and Analysis. June 16 to 
August 15. 3 semester hours. Instruc-
tor, Mr. David N. Henderson. Exami-
nation of techniques of studying and 
presenting information relating to 
occupational life. 
Guidance 435. Techniques of Coun-
seling. June 16 to August 15. 3 se-
mester hours. Instructor, Dr, Elwood 
B. Boone. Emphasis will be upon the 
development and adjustment of the 
individual through the use of coun-
seling procedures. 
VIRGINIA UNION UNIVERSITY 
Education 311. Guidance. June 16 
to August 14. No prerequisite. Three 
semester hours credit. Instructor, Mr. 
C. V.f. Florence. This is a general 
introduction to guidance for the 
classroom teacher. 
COLLEGE OF WILLIAM AND MARY 
Education S304s. Guidance and 
Personnel Work in Public Schools. 
June 17 to August 15. No prerequis-
ite. Three semester hours. This 
course is designed to help equip the 
homeroom and classroom teacher for 
guidance responsibilities. Students 
will become acquainted with the in-
struments of guidance and their ap-
plication in the solution of problems 
of adjusting and counseling school 
pupils. Stress will be placed on 
counseling with students on person-
al, educational, and vocational 
problems. 
Educational S414s. Techniques in 
Counseling. June 17 to August 15. 
Prerequisites: Ed. S304s or equiva. 
lent. Three semester hours. Instruc-
tor, Mr. Donald Herrmann. A study 
of the procedures for securing and 
using data necessary to understand 
the counselee; the development of 
skill in using assembled data in 
counseling. 
Education S417s. Basic Informa· 
tion and Records for Guidance Pur-
poses. June 17 to August 15. Prere-
quisite: Ed. S304s or equivalent. 
Three semester hours. Instructor. 
Mr. Donald Herrmann. Techniques 
for developing community occupa· 
tional surveys; sources of occupa-
tional and educational information; 
methods of using such information 
in guidance; and development and 
use of cumulative pupil records. 
Education S418s. Organization of 
Guidance Programs. June 17 to Au-
gust 15. Prerequisite: Ed. S304s or 
equivalent. Three semester hours. 
Instructor, Mr. Donald Herrmann. A 
study of the procedures involved in 
organizing and developing guidance 
programs in school. 
Education S419s. Research in 
Guidance Problems. June 17 to Au· 
gust 15. Prerequisite: Ed. S304s or 
equivalent. Three semester hours. 
Instructor, Mr. Donald Herrmann. 
Planned for students who wish to 
undertake the study, on an individ-
ual basis, of special problems re-
lated to guidance which are not 
treated in S414s, S417s, and S418s. 
Psychology 2 0 2. Psychological 
Methods. Instructor, Mr. Wolin. This 
course will deal with an introduction 
to descriptive statistics, experimental 
design, and methods of testing and 
rating. 
Psychology 401. Group Psycholog· 
ical Tests. Instructor, Mr. Bare. This 
course will deal with an analysis of 
how psychological tests are made 
and an introduction to their interpre-
tation, standard group tests of intel!i· 
gence, personality and interest will 
be administered, scored and inter· 
preted. 
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APPENDIX. F 
Cooperating Schools 
Countx mame of School Enrollment 
Accomac Accomac 47 
Atlantic 147 
Uloxom 79 
Tangier 54 
Albemarle Mcintire 218 
Merriweather-Lewis 106 
Scottsville 108 
Alleghany Boiling Springs e2 
Amherst Amherst 157 
AuF;;usta Churchville 132 
Craigsville 152 
Mount Sidney so 
Bath l'~illboro 8; 
Valley High 135 
Bedford Boonsboro 71 
Huddleston 73 
Botetourt Buchanan 160 
fi'incastle 18.5 
Troutville 142 
·Buchanan C1Juncil 105 
Campbell Rust burg 102 
Clarke Clarke County 307 
Caroline Caroline 175 
Carroll Lam.bsburg 30 
Laurel Fork 18 
Sylvatus 46 
Dickenson Clincho 125 
Ervin ton 150 
10'1' 
County ~~ume of School Er1rol1.mtimt 
Dinwiddie Dinwiddie l4S 
Midway 73 
Essex Tappahannock 155 
Fairfax Herndon 245 
Fa qui er Remington )2 
Warrenton 180 
Floyd Check 115 
Willis 175 
Fluvanna Fluvanna C:ounty 140 
Giles Pembroke 170 
Gloucester Achilles 110 
Botetourt 118 
Grayson Independence 154 
Halifax Cluster Springs 108 
Scottsburg 50 
Virgilina 73 
Wilson Memorial ;6 
Hanover Battlefield Park 126 
Beaver Dam 65 
Montpelier 66 
Henry Axton 101 
Spencer-Penn 123 
Isle of Wight Carrsville 68 
James City Toano 46 
·.Lancaster Kilmarnock 73 
Lively 62 
Lee Dryden 117 
Loudoun Aldie 115 
Leesburg 321 
Lincoln 191 
Countx 
rt:adison 
lil'athews 
Mecklenburg 
Middlesex 
Montgomery 
r~ansemond 
tielson 
r~ew Kent 
Northampton 
Northumberland 
Orange 
Page 
Patrick 
Pittsylvania 
Prince Georges 
Prince William 
Pulaski 
Hoanoke 
Name of School 
r:;adison 
Mathews 
Chase City 
Clarksville 
South Hill 
Middlesex 
Auburn 
i~haleyville 
Lovingston 
New Kent 
C"..ape Charles 
Northampton 
Callao· 
Reedville 
Wicomico 
Oranse 
Luray 
Shenandoah 
Hardin-Reynolds Memorial 
.Meadows of Dan 
Stuart 
ifJoolwine 
Call.ands 
Chathams 
Carson 
Disputana 
Occoquan District 
Draper 
Bent /;lountain 
108 
gnrollment 
JlO 
210 
254 
19.5 
200 
215 
158 
90 
187 
93 
so 
2e1 
95 
73 
55 
20) 
254 
194 
150 
100 
156 
85 
84 
162 
.52 
58 
190 
195 
40 
109 
gountx Name of School J~nrollment 
Rappahannock Rappahannock County 160 
Richmond Farnham 58 
i,·;i'arsaw 94 
Rockbridge Effinger 118 
Goshen 50 
Rockingham Elkton 250 
Linville-E:dom 150 
Montevideo 335 
Scott Hilton 145 
Manville 50 
Nickelsville 117 
Hye Cove Memorial lJO 
Shenandoah ~;ew Market 170 
'l'riplett 180 
t'foodstock 182 
Smyth Sut;ar Grove 126 
Southampton Boykins 74 
Courtland 118 
Drewryvill.e 36 
Newsoms J6 
Staf.f ord Stafford 145 
Sussex Jaratt 63 
Wakefield 40 
Tazewell Burke's Garden J4 
\Jlashington Bethel 87 
Glade Spring 20; 
Konnarock 52 
Valley Institute 135 
·/.~estmoreland Cop le 61 
Oak Grove 65. 
~1fa shington-1.ee .3) 
Wythe Jackson Memorial 224 
Rural Retreat 177 
. Cit)! 
ii"'alls Church Cieo:r:·ge Mason 
110 
Enrollment 
343 
Vita 
ED'.'>fARn ~UCHAEL I·m.ANICH. Born in NcKeesport, 
Pennsylvania, September 19, 191$. Attended elementary 
school in McKeesport, Pennsylvania. Graduated Lyons Falls 
Hi?;h School, l.yons falls, New York, June 1937. Entered 
School o.r ~lursing, St. Inizabeth 's Hospital, Washington, 
D.C., 1940. Served on active duty in U.S. Naval Forces 
111 
from .June 1941 to October 1945 as Chief Pharmacist Mate. 
Married torraine A. White of Lerty, Virginia, October 1942. 
One daughter, Jane Kaye, born 1946. Undergraduate work at 
rta.ndolph·Macon College 1945-1948. Member Commons Club, 
Beta Beta :Oeta,.Honorary Biology Society, and Chi Beta Phi, 
Honorary Scientific Society. H.G. Degree with Chemistry 
Major. 1948. Sumrner school at University of Hichmond 1949, 
1950, 1951, 1952, lea.ding to the degrn~ of M.S. in Fdu.cation. 
Taught in Westmoreland County Schools in Virginia fJovember 
194$-June 1950. Principal 1950 to present. 
